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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to 

flourish 

 

 

 

 

 

 

 

 

 

 



Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 

 

 

 

 



Course Overview: 

 

Reader‘s Workshop promotes a love of reading, and helps foster that love of reading across the 

middle school experience and beyond. The central focus of this course in grade six is to develop 

the habits of effective and life-long readers.  Students participate in extensive independent 

reading where they are taught how to choose books at the right interest and reading level.  

Students use these books to practice the reading skills and strategies taught in class. As part of 

this choice reading time, students also get to give and hear book talks about what they and their 

peers are reading. Students also have many opportunities to hear their teacher reading aloud and 

modeling the habits of effective readers, which helps to increase reading fluency and 

comprehension skills. Teachers use the model of explicit skill instruction gradually releasing 

responsibility to the reader. In Reader‘s Workshop, students will continue to practice key skills: 

making predictions, making connections, visualizing, asking questions, determining the main 

idea and author‘s purpose, and identifying the most important details in texts. Students will learn 

how to recognize when understanding of a text has broken down, and learn strategies for fixing 

misunderstandings. Students will be exposed to a variety of authentic genres studies.   

The writing workshop, similar to the reading workshop, is a method of teaching writing using the 

writing process.  Students are given the opportunity to write in a variety of genres and learn to 

see themselves as authors.  The workshop allows teachers to meet the needs of individual 

students by differentiating and gearing instruction based on information gathered throughout 

class time.  Students will write in narrative, argument and informational structures.  Students will 

write pieces that take several weeks as well as pieces that take just a few days.  In grade six, 

students will also be exposed to the beginnings of research. 

This course is fully aligned to the Common Core Learning Standards and geared toward readying 

students for the upcoming PARCC assessments in reading and writing. 

Instructional Methods  

 Instructional Read Aloud - Teachers have always read aloud to young children, but recent 

research has shown that reading aloud can benefit middle and secondary students as well. 

Reading aloud to teenagers stimulates their imaginations and emotions; models good reading 

behavior; exposes them to a range of literature; enriches their vocabularies and understanding of 

sophisticated language patterns; makes difficult text understandable; models the fact that 

different genres are read differently; supports independent reading; and can encourage a lifelong 

enjoyment of reading. 

 The purpose of Interactive Read Aloud is for students to hear fluent reading as they develop 

higher level thinking skills such as analysis, synthesis and inference, and for teachers to 

explicitly model skills and strategies through Read Aloud-Think Alouds. Read Alouds expose 



students to a variety of genres and culturally relevant texts. Favorite texts and mentor texts are 

selected for special features and can be reread many times.  

 Student talk is linked directly to comprehension.  Building the ability to communicate and think 

about texts is highly valued in the literacy classroom.  During the read-aloud, teachers foster 

discussion about a text amongst the class.  The teacher may show portions of the text to students 

on the document camera or by handing out sections of the text for students to hone in on and 

close read.  However, at the middle level, it is highly recommended that students activate 

listening during a read aloud- by not having a copy of the text.  This supports engagement and 

enhances active learning.   

 Read aloud can happen in a 40 minute block, incorporating read aloud and talk and stop and jot 

in the reader‘s notebook.  It can happen 1-2 times per week.  Shorter periods of read aloud can 

happen across the week at shorter intervals of time. 

 Research Evidence for Independent Reading and Reading Achievement 

 ―Struggling readers need to read a lot because it is during the actual reading that they can 

practice all those complicated strategies and skills they are developing in unison. There is good 

evidence (Torgeson & Hudson, 2006) that we can design interventions that include word 

recognition skills and strategies and still be left with students who cannot read fluently and with 

comprehension. It isn‘t that teaching struggling readers better word reading skills and strategies 

isn‘t important, but rather that better word reading skills and strategies will not necessarily 

improve the reading of text—real reading, the ultimate goal. What we need in order to help 

struggling readers develop is the substantially more complicated achievement of reading text 

accurately, fluently, and with comprehension. The only way to do this is to design interventions 

such that struggling readers engage in lots of text reading.‖ ‐Allington, R. A. (2009). What 

Really Matters in Response to Intervention: Research‐based Designs. Boston, MA: Pearson 

Education. 

Krashen, S. (2004). The Power of Reading: Insights from the Research (2nd ed.). Portsmouth, 

NH: Heinemann. Krashen reports that in 93% of reading comprehension test comparisons, 

children who read in class or who read more in class performed as well or better than 

counterparts who didn‘t read or didn‘t read as much. 

Allington, R. (2000). What Really Matters for Struggling Readers: Designing Research‐based 

Programs. NY: Longman. ―Replacing whatever went on in classrooms with added reading time 

was just as effective as, or more effective than, traditional instruction in enhancing reading 

comprehension.‖ 



Lewis, M. & Samuels, S. J. (2005). Read More, Read Better? A Meta‐analysis of the Literature 

on the Relationship Between Exposure to Reading and Reading Achievement. Unpublished 

manuscript, University of MN, Minneapolis. Lewis and Samuels report on a meta‐analysis of 

experimental studies of the relationship between ―exposure to reading‖ (independent reading in 

any format) and reading achievement. Results provided clear causal evidence that students who 

have in‐school independent reading time in addition to regular reading instruction do 

significantly better on measures of reading achievement than peers who have not had reading 

time. Reading time was especially beneficial for students at earlier stages of reading 

development: students in lower grades, those experiencing difficulties in learning to read, and 

students learning English as a second language. 

Block, C. & Mangieri, J. (2002). Recreational Reading: Twenty Years Later. The Reading 

Teacher, Vol. 55, No. 6, pp. 572‐580. Block and Mangieri report that abundant recreational 

reading (in and out of school) has been linked to higher achievement test scores, vocabulary 

growth, and more sophisticated writing styles. 

Taylor, B. Frey, M., & Maruyama, K. (1990). Time Spent Reading and Reading Growth. 

American Educational Research Journal, Vol. 27, pp. 351‐362. As few as 15 extra minutes of 

reading make a difference, especially for struggling readers. 

During independent reading, students read in their heads.  They read alone.  They read just right 

texts mostly - sometimes applying strategies explicitly taught to grade level texts as 

well.  Students can read the same book in partnerships or in a book club.  They still read alone, 

but set goals together and meet to discuss what was read.  

Conferring and Small Groups - While students read, the teacher meets with students to support 

their reading.   

 Please see http://www.scholastic.com/teachers/top_teaching/2009/10/reading-workshop for 

further clarification on the mini-lesson and independent reading. 
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Grade 6 Yearlong Overview 

 

 

 

 

 

 

 

 

 

Unit 1 

September/ October 

Launching Reading  Personal Narrative 

Unit 2 

October/ November 

Reading Realistic Fiction 

Book Partnerships  

Realistic Fiction 

Literary Essay  

Unit 3 

November/ December  

Reading Historical Fiction 

Book Clubs 

Nonfiction Reading 

Argument Essay 

Diary Entries 

Unit 4 

January/ February 

Reading Expository 

Nonfiction 

Research-Based Argument 

Essays 

Unit 5 

March/April 

Reading Biography Nonfiction Book 

Unit 6 

May/June  

Reading Memoir Writing Memoir  



Unit 1 – Launching Reading and Writing Workshop 

Rationale: 

This month, we lay the foundation of the reading and writing workshop.  We teach our students the routines and rituals of the 

workshop and we help them set goals for a successful year.  We use this launching unit to create a strong community of learners. 

Through informal surveys and individualized conferences, formal assessments and on-demand writing pieces we begin to assess the 

needs of our students and begin formulating plans for instruction.   

Our classroom libraries are set up with engaging books at appropriate levels for all students in the class. In this beginning unit, we 

teach students to choose appropriate books so that reading is joyful, and then teach them reading strategies that will help them become 

more powerful and   independent readers.  

The Writer‘s Workshop invites us to enter the Writerly Life with our students. When we participate and demonstrate our commitment 

to writing as a form of self-expression, we can inspire them to struggle through the process with us and feel proud of their final works. 

We kick off the year with personal narratives because students are able to write best from what they already know – themselves.   

This unit is intended to last six weeks.  By the end of this unit, students will be ready to delve deeper into different reading and writing 

genres with more agency and independence.    

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

E Global Awareness  E, T, A Creativity and Innovation 

E Financial Literacy  E, T, A Critical Thinking and Problem Solving  



E Health Literacy  E, T, A Communication (Interpersonal and Media 

Fluency) 

E Civic Literacy  E, T, A Collaboration and Teamwork 

E Career Awareness/Exploration  E, T, A Accountability, Productivity and Ethics 

 

Assessments and Final Products 

 

 Teacher‘s College Reading Assessment (Based on Fountas and Pinnell) 

 On Demand Writing Prompt  

 Reading Notebook 

 Writing Notebook 

 Conferences 

 Teacher Observations  

 Narrative Rubric 

 

Overview: 

Week 1  

 Reading and writing Surveys 

 Begin TC reading assessments  

 Independent Reading from book baskets on desks 

 Free-writing/ Writer‘s Notebooks 

 Read Aloud – What is Stop and Jot / Turn and Talk? 

 You should be able to assess at least 2 readers per class each day –  

o 10 readers should be assessed by the end of the week 

 Reading & Writing Pre-assessment  

 See Attached Learning Targets  

 



Week 2 

 The Mini-Lesson 

 Collecting Ideas for Narrative Writing 

 Independent Reading – Talking about our books with a partner 

 Reading Logs 

 Read Aloud – Building Talk 

 Sharing our writing ideas 

 Building reading and writing stamina 

 You should be able to assess 2 readers per class per day 10 readers should be assessed by the end of the week 

 See Attached Learning Targets  

 

Week 3   

 How do we use the library? 

 Choosing just right books 

 Reading the same book with a buddy 

 How do I read in a partnership? 

 What do we talk about? 

 How do I prepare for a book talk? 

 Choosing ideas for drafting – the writing process 

 You should be able to assess 2 readers per class per day 10 readers should be assessed by the end of the week 

 See Attached Learning Targets  

 

Week 4  

 Your readers should all be assessed 

 Drafting and revising the personal narrative 

 Students work on quick drafts of narratives  

 Students work on process piece 

 Move students into reading partnerships 

 See Attached Learning Targets  

 

 



 

Weeks 5 & 6 

 Begin Guided Reading 

 What does it mean to be an active reader? 

 How do I use post-it notes? 

 How do I use my reader‘s notebook? 

 See Attached Learning Targets  

 Building Independence, Reading Goals and Ownership 

 

Common Core State Standards 

RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.3 Describe how a particular story or drama‘s plot unfolds in a series of episodes as well as how the characters respond or change 

as the plot moves toward a resolution. 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and 

well-structured event sequences. 

SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on 

grade 6 topics, texts, and issues, building on others‘ ideas and expressing their own clearly. 

 

Learning Goals: 

 

 I can effectively compose a personal narrative using descriptive details and a well structured sequence of events.  

 I can participate  and clearly express my thoughts, as well as build upon other‘s ideas in collaborative book and writing 

discussions 

 I can make inferences about a literary text and provide text evidence to support my ideas. 

 I can determine how stories unfold from beginning to end and recognize that characters change throughout the story.  

 



 

Essential Questions 

 

 What are some strategies I can use to make sense of what I'm reading?  

o How can I make reading a big part of my life?  

o How can I set and achieve reading goals? 

 What can I do to make my writing more readable? 

 How can I be a good reading and writing in all areas of my life? 

 How can my own experiences help me to create engaging personal narratives?

Reading and Writing Skills 

 Questioning 

 Monitoring For Meaning 

 Retelling 

 Predicting  

 Determining Importance  

 Synthesizing  

 Elaboration  

 

Resources 

 The Golden Bull by Marjorie Crowley 

 The Egypt Game by Zilphia Keatley Snyder 

 Detectives in Togas By Henry Winterfeld 

 On Demand Writing Prompt 

 Reading Survey 



 Writing Survey 

 Reading Record 

 Reading Log (optional) 

 Short Story: Eleven by Sandra Cisneros 

 Picture Book: Mrs. Katz and Tush by Patricia Polacco 

 Picture Book: My Rotten Redheaded Brother by Patricia Polacco  

 

Instructional Methods 

 Independent Reading & Writing  

 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 

 Think-Aloud  

 



Vocabulary 

 Characterization Words (reluctant, courageous, etc.) 

 Words to signal ―name tags‖ (he said, she said) 

Differentiation for All Learners 

 

 Students read books appropriate to 

 their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

For enrichment, students can 
 Publish 2 narratives 

 Complete 1 independent book by end of September 

 

For struggling writers, 
 Students can only publish 

 one piece of writing 

Unit 1-Suggested G & T Targets 

**G & T should strongly consider teaching the 6 sign posts from Notice and Note to start out the Launch Unit** 

In addition to the general education requirements, G & T will have the following options for suggested reading and writing pieces: 

Reading:  Students should be encouraged to read a minimum of 3 or more books in this unit. 



Writing: Students should be given the option to write a longer personal narrative demonstrating a higher understanding and use of 

additional literary skills (figurative language, dialogue, sensory details, hooks/leads and strong conclusions)-or- a collection of shorter 

personal narratives that all fit a specific theme. 

Unit 1 – Launching Reading & Writing Workshop 

Struggling Writers 

Publish one piece of writing with focus on grammar, puntuation, and capitalization. 

Sentence structure 

Create lists of nouns, verbs, and adjectives 

Use of sentence starters 

Struggling Readers 

 Read just right books 

 Guided reading 

 Phonics instruction, enrichment 

 Alternative novel, choose one novel and incorporate skills, immersion into one novel more beneficial than various chapters in 

multiple novels. 

Suggested Reading & Writing Strategies for Small Group and Conferences 

 

Reading 

Lesson Ideas for Retelling (reading and writing) 

 Good readers can retell a story. 

 Good readers can identify the structure of a story (beginning, middle, and end). 

 Good readers can retell a story in the correct sequence. 

 Good readers use language that helps them describe the sequence of a story (e.g., first, next, then, finally, etc.). 



 Good readers recognize important story elements (characters—setting— problem—solution). 

 Good readers can identify main characters (referring to them by name). 

 Good readers can identify the setting in a story. 

 Good readers can identify the problem and solution in a story. 

 Good readers use pictures to help retell a story. 

 Good readers can retell personal stories (one‘s own and someone else‘s). 

 Good readers find and use important language (repeated) from the text. 

 Good readers stop, think, and remember (carrying through) important elements of a story. 

 Good readers activate prior knowledge and experience when thinking about a story. 

 Good readers practice retelling with partners. 

 Good readers can retell a story using pictures. 

 Good readers practice retelling longer texts. 

 Good readers practice retelling in writing. 

Lesson Ideas for Monitoring for Meaning   

 Good readers leave tracks of their thinking as they read.  

 Good readers make mental pictures or movies in their head as they read.   

 Good readers stop reading when they are confused or not focused.  

 Good readers stop reading when they can‘t see the mental pictures or movies (visualizations) in their head or can‘t hear the 

inner voice in their head.  

  Good readers ask themselves ―Does it sound right? ―or ―Does it make sense? ―if they come to unknown words or confusing 

text.  

  Good readers often skip an unknown word, read on, and then reread.  

 Good readers use context clues to figure out the meaning of unknown words.  

Lesson Ideas For Synthesis (reading and writing) 

 Good readers monitor meaning and ―think aloud‖ about important information and themes as they read.  

 Good readers take notes to get the ―gist‖ of their reading.  

 Good readers retell what they have read.  

 Good readers share their reading with others through book recommendations, book talks, and other conversations.  

 Good readers push themselves to understand the inferential meaning of a text, in addition to the literal meaning.  

 Good readers put all of their strategies together to better understand a text.  

 Good readers compare and contrast to better understand their reading.  

 Good readers write about their reading in order to synthesize their thinking.  



 Good readers read like a writer noticing the craft of a piece as well as the content and reading process.  

 Good readers notice the thinking they do to access content and gain knowledge from texts.  

 Good readers synthesize information when they attempt to answer difficult questions.  

 Good readers recognize how their thinking has changed while reading a text.  

Lesson Ideas for Asking Questions  

 Good readers ask purposeful questions before, during, and after reading.  

 Good readers ask questions to clarify meaning.  

 Good readers ask questions about unfamiliar words.  

 Good readers ask questions about the author‘s style.  

 Good readers ask question about their predictions.  

 Good readers look for answers to their questions in the text.  

 Good readers revise predictions based on evidence in the text.  

 Good readers determine whether they will have to infer answers to their questions based on the text, use their background 

knowledge to answer questions, or seek an outside source for answers.  

 Good readers can identify new questions and answers as a result of contributions from other readers.  

 Good readers know that asking questions expands a reader‘s thinking and understanding.  

Writing 

Personal Narrative Writing 

 Writers can find ideas.  One way they find an idea is by thinking about moments of deep beauty and moments of 

tension in their lives. 

 Writers use what they know about storytelling to retell a significant moment in their lives. They incorporate setting, 

dialogue and inner thinking as they craft their story. 

 Writers use action verbs to help the reader visualize the story. 

 Writers revise the setting of a story using descriptive details. 

 Writers make sure that they get to the heart if their story or the ―so what?‖ 

 

 

 



General Education Class 

Suggested Pacing Guide with Objectives 

 

Standards Next 

to Each Day 

Reading Workshop Writing Workshop 

Day 1 

 

RL 6.1 

W6.3 

Objective: Readers will read independently recognizing and 

jotting the main character, setting, and conflict in their reading 

notebook.  

 

 Introduction to Independent Reading 

 Readers will understand their role in independent reading  

 

 Readers will jot the main character and setting; conflict if possible  

 

 Reading Survey/Timeline 

Objective: Writers will independently 

compose a narrative piece on an account 

of a school memory.  

 

On Demand Writing Assessment: Write a 

narrative account of a school memory.  All 

students write from prompt – 30 minutes. 

 

Day 2 

 

SL 6.1 

W 6.3 

 

Objective: Readers will identify a text that they are able to read 

independently with support from the teacher.  

 

 Introduction to classroom library lending system. 

 

 Mini-Lesson: Readers choose books wisely using a variety of 

strategies to ensure that they have a book they can and will read. 

 

 Introduction to Reading Log  

Objective: Writers will independently 

generate a heart map to brainstorm 

things, people, and places nearest and 

dearest to their hearts.  

 

Collecting Ideas: Heart Map – Writers 

think about the things and people and 

places nearest and dearest to their hearts. 

 

Day 3 

 

SL 6.1 

W 6.3 

Objective: Readers will define their role within a read aloud through 

the use of stop and jots and turn and talks.  

 

 Introduction to Instructional Read Aloud – Readers will 

understand the role of the teacher and their own role during the 

read aloud: The Golden Bull: Chapter 1 

 

 Readers will think freely by using open-ended stop and jot  to 

record their thoughts The Golden Bull: Chapter 1 

Objective: Writers will independently 

produce short narratives through the use 

of photographs.  

 

Collecting Ideas: Writing off of 

photographs.  Writers bring in pictures of 

their lives and write about the memories. 

 



Day 4 

 

RL 6.1 

W 6.3 

Objective: Readers will independently read and provide the teacher 

with a summary during conferencing.  

 

 Introduction to Mini-Lesson: What is a mini-lesson, what is your 

role during a mini-lesson? 

 

 Mini-Lesson: Readers can stop and retell as they read as a way to 

make sure they understand their book.  

Objective: Writers will independently 

recall moments of their lives when they 

overcame odds and record in their 

notebook.  

 

Collecting Ideas: Writers remember the 

moments in their lives when they overcame 

great odds or when they accomplished 

something because they worked really 

hard.    

 

Day 5 

 

RL 6.1 

W 6.3 

Objective: Readers will independently record small details about 

characters from their reading book in their notebook.  

 

 Review – What is a conference? Readers learn the role of the 

teacher and their role as they are reading independently. 

 

 Mini-Lesson: Readers track characters and record small details 

about them as a way to hold onto who they are. The Golden Bull: 

Chapter 1 

Objective: Writers will independently 

select a memory for a narrative essay and 

begin drafting in their notebook.  

 

Choosing a Topic – Students choose and 

commit to a memory they would like to 

develop across the writing process. 

 

Planning – Students plan for the draft 

 

Day 6 

 

SL 6.1 

RL 6.1 

W 6.3 

Objective: Readers will actively participate in a read aloud and 

respond to text using “I think, I wonder, I notice…”  

 

 Instructional Read Aloud – Readers share their ideas using 

prompts ―I think…,‖ ―I wonder…,‖ ―I notice…‖ during stop and 

jot and turn and talk: The Egypt Game: Chapter TBD 

 

 Independent Reading: Readers respond to read aloud by writing 

freely in their reader‘s notebook either on their own book or the 

instructional read aloud 

Objective: Writers will in partners 

generate leads for their narrative essays 

in their notebooks.  

 

Drafting – How do I use my draft plan to 

begin drafting?  Students get started by 

crafting the leads of their stories. 

 

Day 7 

 

RL 6.2,3 

W 6.3d  

Objective: Readers will independently respond to their text in their 

notebook using “I think, I wonder, I notice” and share these with a 

partner. 

 

 Mini-Lesson: Readers stop and jot while independent reading so 

Objective: Writers will with partners 

analyze the word choice within their essay 

to replace weak verbs with stronger ones.  

 

Drafting – How do I breathe life into my 



that they can hold onto ideas and thought as they read – so they 

can share with a partner. The Egypt Game: Chapter TBD 

 

 Share their thoughts on their book 

writing? Students pay attention to word 

choice – using strong action verbs as they 

continue to draft. 

 

Day 8 

 

SL 6.1 

RL 6.1 

W 6.3e  

Objective: Readers will actively participate in a read aloud and 

respond to text using “I think, I wonder, I notice…”  

 

 

 Instructional Read Aloud using ―I think…,‖ ―I feel…,‖ ―I 

wonder…‖: Detectives in Togas: Chapter 5? 

 

 Independent Reading – Readers continue to use ―I think,‖ ―I feel,‖ 

and ―I wonder‖ as they read independently – and then they 

practice talking to a reading partner.  

Objective: Writers will compose a stronger 

closure to their narrative and receive 

partner feedback.  

 

Drafting & Revising – Providing Closure – 

Students craft the ending to their narrative. 

 

Writers swap drafts to help give ideas for 

revision to partners. 

 

Day 9 

 

RL 6.1,2,3 

W 6.4 

Objective: Readers will independently distinguish time and setting 

shifts within their stories and record in their notebook.  

 

 Mini-Lesson – Readers think about the setting of a story and 

notice where a character is and when time shifts or changes. 

Detectives in Togas: Chapter 5? 

 

 Setting goals for building stamina as readers: in class reading with 

pages, envelop with personal goal, at home goal back up books 

Objective: Writers will independently 

revise their narrative essays highlighting 

setting and dialogue within the piece.  

 

Revision – Writers add to their drafts by 

using techniques such as setting and 

dialogue. 

 

Day 10 

 

RL 6.1,2,3 

W 6.4 

Objective: Readers will identify the characteristics of a strong read 

and apply these to their independent reading.  

 

 Mini-Lesson – Readers work really hard at being a strong reader. 

What does this mean? What do good readers do to work really 

hard? Detectives in Togas: Chapter 5? 

 

 Setting goals for building stamina as readers: in class reading with 

pages, envelop with personal goal, at home goal back up books 

Objective: Writers will edit their narrative 

essay by swapping drafts with a partner to 

identify misspelled words.  

 

Editing – Writers edit by circling all 

possibly misspelled words.  Writers swap 

drafts to help one another edit. 

 

Day 11 

 

RL 6.3 

Objective: Readers will independently compose a summary of the 

read aloud through the use of turn and talks and stop and jots.  

 

Objective: Writers will independently edit 

their narrative essay examining the 

sentence structure throughout.   



SL 6.1c, 2 

W 6.4 
 Instructional Read Aloud – Turn and Talk and Stop and Jot with a 

focus on Retell and Summary: Detectives in Togas: Conclusion 

Chapter 5 

 

 Independent Reading – Readers stop every so often and jot a 

retell. When they are finished with a chapter, they write a 

summary.  

 

Hand out and Review the Student 

Friendly Rubric for Narrative Writing  

 

Editing – The four sentence types and end 

punctuation 

 

Day 12 

 

RL 6.3 

W 6.4 

 

Objective: Readers will independently compose a summary of their 

reading book focusing on the key events in their notebook.  

 

 Mini-Lesson – Readers don‘t give long drawn out summaries of 

their books; they focus on the key events of the chapter 

Detectives in Togas: Conclusion Chapter 5 

 

 Independent Reading – free write in their reader‘s notebook to 

summarize what they had read the day before 

Objective: Writers will independently edit 

their narrative essay reviewing 

capitalization and punctuation.  

 

 

Editing – Making sure writers include end 

punctuation as well as capitalize 

beginnings of sentences.   

Day 13 

 

RL 6.3 

W 6.4 

Objective: Readers will independently compose a summary of the 

read aloud through the use of turn and talks and stop and jots. 

 

 Instructional Read Aloud – Turn and Talk and Stop and Jot with a 

focus on Retell and Summary and also opinions, feelings, and 

wondering: Detectives in Togas: Conclusion Chapter 5 

 

 Independent Reading – Readers jot their opinion and feelings 

after they have written a retell or summary of what they have read 

Objective: Writers will create a final copy 

of their narrative essay and consult the 

rubric before submission.   

 

Final Copy – Students finish final copying 

the personal narrative. 

Day 14 

 

RL 6.2,3 

W 6.4 

Objective: Readers will independently analyze how characters evolve 

throughout stories in their notebook.  

 

 Mini-Lesson – Reader‘s think about the scenes in a story. They 

track the scenes and  notice how the character changes from scene 

to scene Detectives in Togas: Conclusion Chapter 5 

 

 Share – Building Talk – How our partners add more to writing? 

Prompts to support elaboration.  

Objective: Writers will independently 

examine their “On Demand” piece and 

begin revising.  

 

On Demand Assessment – Students revisit 

their original ―On Demand‖ piece about a 

school memory. Students think about the 

revisions they would make and begin 

rewriting. 

 



Day 15 

 

RL 6.2,3 

W 6.4 

SL 6.1a 

Objective: Readers will independently analyze how characters evolve 

throughout stories in their notebook.  

 

 Mini-Lesson – Readers think about how a main character changes 

across a book. Readers go back and track the page numbers of the 

scenes in the story that show how the character is changing.  

 

 Share – Building Talk – Fishbowl good book talk 

Objective: Writers will independently 

compose a final copy of their “On 

Demand” consulting the narrative rubric 

before submission.  

 

On Demand Assessment – Students 

continue to finish the final ―On Demand‖ 

about a school memory. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 2 – Reading and Writing Realistic Fiction & Literary Essay 

Rationale: 

The purpose of this unit is to show students how they can use published well-known authors as models for their own writing. Students 

should master the idea that they are responsible for creating unique, vivid stories that are interesting and appealing to their audience.  

At the beginning of the unit, students will be introduced to various realistic short stories where they can imagine life in that story. 

After discussing, analyzing, and writing about the reading, students will be prepared to create their own realistic fiction stories that 

include dynamic characters, a strong setting, and a clear plot.  Toward the end of this unit, students will read through several works of 

Jane Yolen. Yolen‘s unimaginable, spooky stories will ignite the reader‘s passion for the scary and unexplainable and start the 

brainstorming process for the students own scary stories. Using their skills as realistic writers, students will create one final spooky 

story for the unit. 

 

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

E Global Awareness  E, T, A Creativity and Innovation 

E Financial Literacy  E, T Critical Thinking and Problem Solving  

E Health Literacy   Communication (Interpersonal and Media 

Fluency) 

E Civic Literacy  E, T Collaboration and Teamwork 

E Career Awareness/Exploration  E, T Accountability, Productivity and Ethics 

 



 

Assessments & Final Products 

 

 Pre-Post Assessment 

 Narrative Writing Rubric 

 Notebook Rubrics 

 Vocabulary quizzes/tests 

 ―Spooky‖ narrative story 

 Reading Log 

 

Overview: 

Bend One 

During the first portion of the unit, you will invite readers to build on the work they began last month, using their growing complexity 

in thinking to now think about their books from an interpretive stance. Sixth graders will naturally continue to predict and envision, 

just as they did earlier in the year, but they‘ll now do so with an eye toward theorizing about the characters in their books. You will 

ask them to formalize this thinking, generating theories about the characters they encounter. By doing this work, readers will develop 

skills in synthesis and inference. You will want to make sure you clearly envision the pathway for this skill development.  In writer‘s 

workshop, students will begin collecting ideas for their own short, realistic fiction stories.  They will use their writer‘s notebooks to try 

out different story ideas.  They will also use their reader‘s notebook for collecting ideas about characters as they read – using the stop 

and jot strategy. 

 

Bend Two 

In the next portion of the unit, you will teach students to turn their ideas about characters into larger theories, all the while developing 

thinking that is both more precise and more complex. As encouraged by the Common Core (RL 5.3) you‘ll want them to not just 

observe these characters in isolation, but to compare and contrast at least two, noting their interactions and relationships.   In this part 

of the writer‘s workshop, students will commit to a story idea and begin drafting.  Students will use what they are learning about the 



different story elements and literary devices to influence their own choices as writers, employing these craft moves into their own 

writing.  Students will finish a short, realistic piece for publication.   

 

Bend Three 

Finally, during the third portion of the unit, you will set students up to think interpretively across texts, considering how two or more 

authors explore similar themes, each in particular ways. Across this bend, your students‘ fledgling theories will build in complexity. 

Rather than focusing merely on cross-text character similarities and differences, in this final part students will think about larger 

perspectives and messages, determining a story‘s theme and comparing and contrasting the distinct ways in which several authors (or 

several texts) address like themes.  In writer‘s workshop, students will flash draft several one-day literary essays – learning how to 

extend a thesis statement and create an organizational structure around it.  One of those drafts will go to final publication.    

 

Unit Two – Realistic Fiction and Literary Essay   Reading and Writing Project, 2012 © 

 

Common Core State Standards 

 

RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text 

distinct from personal opinions or judgments. 

RL.6.3 Describe how a particular story or drama‘s plot unfolds in a series of episodes as well as how the characters respond or change 

as the plot moves toward a resolution. 

RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze 

the impact of a specific word choice on meaning and tone 

RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 



 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and 

well-structured event sequences. 

W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event 

sequence that unfolds naturally and logically. 

W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to 

another. 

W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events. 

W.6.3e Provide a conclusion that follows from the narrated experiences or events. 

 

Unit Goals 

 

 I can make inferences about a literary text and provide text evidence to support my ideas. 

 I can determine how stories unfold from beginning to end and recognize that characters change throughout the story.  

 I can compose a summary of a text without personal judgment or opinion.  

 I can determine the meaning of unknown words through the use of context clues, and decide how it impacts the text.  

 I can effectively explain how the author develops the point of view/narrator of a text and how it impacts the story.  

 I can effectively compose a narrative using descriptive details, effective word choice, structured sequence of events, and a 

strong conclusion.  

 

 

 

 

 

 

 



Essential & Guiding Questions 

 

 What do we gain from reading and writing realistic fiction? 

o What is realistic fiction? 

 

o How does the content of realistic fiction relate to real life? 

 What is the author‘s purpose for writing realistic fiction? 

 What makes realistic fiction a distinct genre?   

 How does a good reader use the author‘s choice of words/phrases to analyze character(s)?  

 What literary techniques do writers use to create realistic fiction? 

 

Reading & Writing Skills 

 Main Idea 

 Summary 

 Questioning 

 Monitoring For Meaning 

 Retelling 

 Predicting  

 Determining Importance  

 Synthesizing  

 Elaboration  

 Inferring 

 Author‘s Point of View  

 Theme 

 Sensory Details  

 Narrative technique 

 Sequence 

 

 



Resources 

 Your Move by Eve Bunting 

 My Side of the Story by Adam Bagdasaria 

 The Graves Family by Patricia Polacco 

 The Justice League by David Levithan 

 Twelve Impossible Things Before Breakfast: The Babysitter by Jane Yolen 

 Pre/Post General Ed. Unit Test: The Go Kart or Stalled Out 

 Pre/Post Resource Unit Teat: Sachiko Means Happiness by Kimiko Sakai 

 

Instructional Methods 

 Independent Reading & Writing  

 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 



 Think-Aloud  

 

Vocabulary 

 Characterization Words (reluctant, courageous, etc.) 

 Words to signal ―name tags‖ (he said, she said) 

 Elements of Fiction:  trait, emotion, pattern, motivation, event, story-line, setting, mood, figurative language, metaphor, simile, 

dialogue, scene, interpretation, theme

 

Differentiation  

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

For enrichment, students can 
 Publish 2 narratives 

 Complete 2 independent book by end of October 

 

For struggling readers and writers: 
 Students can only publish one piece of writing 

 Complete 1 independent reading book by end of October 

Unit 2-Suggested G & T Targets 

In addition to the general education requirements, G & T will have the following options for suggested reading and writing pieces: 



Reading:  Students will be encouraged to read 3 or more independent books in this unit.  (Independent reading should now happen in 

school and also at home every night.) 

Writing: Students should be given the option to write a longer ―spooky‖ narrative demonstrating a higher understanding and use of 

additional literary skills (figurative language, dialogue, sensory details, hooks/leads and strong conclusions)-or- a collection of shorter 

―spooky‖ narratives that all fit a specific theme. 

Students should be writing reflective journal writings using text evidence from their independent books.  (Reflective journal entry 

starters can be determined by the individual teacher.) 

Another option would be an individual response letter to the teacher. (Warrington did this.) 

Unit 2 – Reading & Writing Realistic & Literacy Essay 

Struggling Writers 

Continue to work on sentence structure 

Students publish one piece of writing – well developed paragraph. 

Use of sentence starters 

Struggling Readers- guided reading- class novel 

Independent reading to coincide with class novel. 

Students independently read 1-3 pages then discuss as class 

Read ‗just right books‘ 

Phonics instruction/enrichment 

Suggested Reading & Writing Strategies for Small Group and Conferences 

Reading: 

 Readers think about the other character in a story and the kinds of relationships that exist between the main character and the 

minor characters. 

 Readers grow big ideas about characters – one way they do this is by reading and rereading the dialogue and then IMAGINE 

what the character may be thinking in his mind. 

 Readers keep track of new characters introduced and as they do so decide if the new character is friend or foe and then jot 

down how they know this or why they feel this way 



 Readers think about what is going to happen next.  One way they do this is by thinking about how stories usually go… 

 Readers sometimes have to change their minds.  As they read, they may think something will happen next to a character, but 

then they have to change their mind as they read if it does not happen.   

 Sometimes authors will give details about just one minor character in a story – who isn‘t the most important character but for 

some reason we get a bit more information about that character then we thought we would.  Readers pay attention to that 

information to figure out what that character‘s importance to the story may be. 

 Readers get a picture in their minds.  One way they do this is by paying attention to how an author describes a character‘s 

facial expressions and physical body movements. 

 Readers get a picture in their minds.  One way they do this is by paying attention the background space of the story – the 

setting – and being able to say what the space looks like. 

 Readers get a picture in their minds.  One-way they see the story is by noticing when the setting changes – when a characters 

moves to a different space.  Readers are able to describe that movement and what it looks like. 

 What is realistic Fiction?  What are the elements of realistic fiction? 

 Who is the main character? Good readers collect and track details about the main character like how they look, what they say, 

how they think and what they feel.    

 Readers think about what a main character wants - is it something tangible?  Why does the main character want this?  What 

does the main character really want? 

 Readers think about minor characters – they track what they know about minor characters the same way they follow a main 

character. 

 Readers think about the relationships between characters in a story – how does the main character interact with other 

characters?  What does this tell you about their relationship? 

 Readers think about the order of events that have happened so far in their story – they are able to create a timeline of the major 

events and moments and then use the timeline to explain their story to a partner. 

 Readers think about the difference between the big moments in a text and the small moments – and then they think about how 

the small moments can also tell a reader a good deal about the character. 

 Readers notice the setting of a story – and how the setting of a story changes.  Readers pay attention to how time and place 

shift and they think about how a character changes as setting changes. 

 Readers think about what a character says – in dialogue – and how those words help a reader understand what a character may 

be feeling or thinking. 

 Readers can think about the kind of a person the main character or any other character in their story may be like – for instance, 

is the character reluctant? Morbid? Easily embarrassed?  Readers use BIG words to describe characters. 



 Readers figure out what a word means by using the clues in the sentence and in the paragraph? 

 Readers pull out meaningful quotes from the text and write about and discuss how they are important to the story. 

 Readers think about how the main character deals with conflict. 

 What are the big issues in your story?  How does your story reveal real-life?  What are the real-life social issues explored in 

your story? 

 Readers can perform flash research – quickly looking online, on valid websites, for information about how society deals with 

the same issues in their books.  What institutions exist to help with this issue? How prevalent is this issue? 

 Readers refer back to their timelines and ask themselves: how do the moments on my timeline help me understand the big 

issues of this text? 

 Readers can write about the social issues or theme of their book in the form of a literary letter.  Readers make sure they include 

text evidence when they make ideas about the text. 

 Readers track the internal emotions of a character.  Using their timeline, they jot where the shifts of emotion happen and then 

reread those parts.   

 Summary – how do I summarize a story?  Readers are able to write clear, concise summaries of their stories free of personal 

opinion. 

 What are the big lessons of my story?  How do you know?  How did the author use storytelling to teach readers about real-

world issues? 

 Readers pay attention to how characters interact with one another through dialogue, noting the words their characters choose, 

their tone of voice, and other emotional cues. 

 

Building Talk 

 

You can teach partnerships to ask each other questions such as: 

 ―What kind of person is the character? How do you know?‖   

 ―In what ways is he (or she) the same or different from other characters?‖ 

 ―Do you like or relate to one character more than you do to another? In what ways?‖ 

 Why did the character do that? Why did other characters react in different ways?‖ 

 ―Why is the character is feeling that way? Do other characters feel differently? Why?‖ 

 ―What can the relationships that character has tell you about the character?‖   

 ―What do the interactions between two characters tell you about each? 



Teach clubs members to listen to and extend each other’s remarks, perhaps using conversational prompts such as: 

 

 ―What in the text makes you say that?‖ 

 ―I thought that too because. . .‖ 

 ―Another example of that is. . .‖ 

 ―I thought something different because. . .‖ 

 ―I agree because. . .‖ 

 ―Wait. I‘m confused. Are you saying. . .‖ 

 ―Have you found the same thing with the character in your story?‖ 

 ―Can you say more about that?‖ 

 ―Can you show me the part in the story where you got that idea?‖ 

 

One easy way to get kids to elaborate is to set them up with conversational prompts: 

 Or maybe it‘s. . . 

 Another thing it could be. . . 

 This connects to earlier when. . . 

 That reminds me of. . . 

 A stronger word to describe that is. . . 

 This seems significant because. . . 

 

Writing:  

 

 Writers can create a character by thinking about the character in the following four ways: what the character does, what the 

character thinks, what the character says, and from a description of the character.  

 Writers will focus on starting with the character and envisioning scenarios in which the character struggles with a problem or a 

strong need that must be met.  

 Writers must choose point of view: First-person and third-person  

 Writers must include dialogue. 

 Writers must include inner thoughts and feelings. 

 Writers must explore the setting and significance of it. 

 Writers refer and embed story elements. 



General Education Classroom 

Suggested Scope and Sequence with Objectives 

 

Date Reading Workshop Writing Workshop 

RL.6.1 Objective: Readers will generate accurate predictions with textual 

evidence through the use of a read aloud.   

 

 Introduction to Literature and Narrative: Unit 2 

● Instructional Read Aloud – turn and talk and stop and jot to make 

predictions using evidence from the text to support theories: 

Twelve Impossible Things Before Breakfast:  The Baby-Sitter by 

Jane Yolen 

 

● Readers will select a Realistic Fiction book for independent 

reading 

● Readers will infer/ predictions from text using evidence to support 

their thoughts.  

 

Objective: Students will evaluate their 

understanding of realistic fiction through 

the completion of a pre-assessment.  

 

 Administer Unit 2 Assessment 

  ―The Go-Kart‖  

 Complete within one or two periods 

 

RL.6.1 
Objective: Readers will independently generate accurate predictions 

with textual evidence based on how characters will 

behave/react/decisions made from their reading book.  

 

● Mini-Lesson – Readers make predictions about how a character 

will behavior or react, or the decision a character will make – using 

evidence from the text: Twelve Impossible Things Before 

Breakfast: The Baby-Sitter by Jane Yolen  

 

● Readers will make predictions from text using evidence to support 

Objective: Writers will in partners 

generate a list of possible family and 

school problems to then create characters 

and a setting around a central problem in 

their notebook.  

 

Collecting ideas for realistic fiction story 

 

Writers brainstorm a list of common 

family or  school  problems characters can 

face - then they choose one problem and 



their thoughts.  

 

● Share – What do I do when I finish a book? FIRST BOOK DONE 

try to create characters and setting around 

that problem. 

 

 

RL.6.1 
Objective: Readers will independently generate accurate predictions 

with textual evidence based on how characters will 

behave/react/decisions made from their reading book.  

 

 Mini-Lesson – Readers make predictions about how a 

character will behavior or react, or the decision a character 

will make – using evidence from the text: Twelve 

Impossible Things Before Breakfast:The Baby-Sitter by 

Jane Yolen  

Objective: Writers will independently 

generate ideas for the characters, setting, 

problem, and solution for a story in their 

notebook.  

 

Writers choose their characters, minor 

characters, settings, problem and solution. 

 

RL.6.1 
Objective: Readers will independently compose questions about their 

text using post-it notes.  

 

Instructional Read Aloud – Good Readers ask questions as they 

read as a way to think deeper about the text.  Twelve Impossible 

Things Before Breakfast: The Baby-Sitter by Jane Yolen  

 

● Mini-Lesson: Readers compose questions and then read on, and to 

find an answer to their question. (Super quick mini-lesson)   

Objective: Writers will independently 

organize their story using a story box 

organizer focusing on the beginning, 

middle, and end.  

 

Story Boarding: Using 5 story boxes - 

write out and/or illustrate scenes from 

beginning, middle to end. 

 

 

 

RL.6.1 
Objective: Readers will independently compose questions about their 

text using post-it notes and share with partners.  

 

● Mini-Lesson – Readers ask questions as they read as a way to 

Objective: Writers will independently 

organize their story using a story box 

organizer focusing on the beginning, 

middle, and end.  



think deeper about the text and share bigger ideas with a partner 

Twelve Impossible Things Before Breakfast: The Baby-Sitter by 

Jane Yolen 

 

 

Story Boarding: Using 5 story boxes - 

write out and/or illustrate scenes from 

beginning, middle to end. 

 

RL.6.4 
Objective: Readers will identify the protagonist and antagonist 

through the use of a read aloud.  

 

● Instructional Read Aloud – Readers identify the types of people 

the characters of a story seem to be by considering if the character 

in a story feels familiar to them. The Justice League By: David 

Levithan (protagonist and antagonist)  

 

● Independent Reading – readers focus on the different types of 

characters in their books  

Objective: Writers will independently 

produce scenes within their stories and 

decide in which moment their character 

will change.  

 

 

Developing the scenes in Writer‘s 

Notebook: 

 

Will my character change? What moment 

in the text is the moment that makes the 

character change?   

 

RL.6.1 

RL.6.4 

Objective: Readers will analyze and record the word choice of the 

author and how it impacts the character’s actions/feelings within 

their book.  

 

● Mini-Lesson – Readers pay attention to specific word choices and 

reflect upon how these words impact how the character acts and 

feels. The Justice League By: David Levithan  

 

● Independent Reading – readers will cite and reflect on textual 

evidence that pushes them to develop certain feelings about their 

character/s 

Objective: Writers will review the writing 

mechanics of a good writer and remember 

these as they draft their story.  

 

Drafting 

Grammar Punctuation Lesson 

 

 

RL.6.1 

RL.6.4 

 

Objective: Readers will independently analyze character interactions 

within their text citing textual evidence to support beliefs.  

  

Objective:  Writers will independently 

revise their story by using “showing not 

telling” to bring life to their story.  

 



● Mini-Lesson -  Readers pay close attention to the main character 

and how he/she interacts with other characters in the story through 

the use of textual evidence The Justice League By: David 

Levithan 

 

● Independent Reading – Readers will focus on the interactions of 

the main character with others in the story  

 

Revision 

TBD based on student drafts 

 

Ideas include: stronger action words, 

description of character facial expressions 

and body movements, inner thinking. 

 

RL.6.1 

RL.6.4 

 

Objective: Readers will independently identify the strengths and 

weaknesses of the main character of their story through the 

examination of key words from the author.  

 

● Mini-Lesson – Readers will identify the strengths and weaknesses 

of the main character by examining key words and citing textual 

evidence to support their finds. The Justice League By: David 

Levithan 

 

● Independent Reading – Readers will identify the strengths and 

weaknesses of their main character.  

Objective: Writers will independently 

produce a final copy of their story and 

compare it to the narrative rubric before 

submission.  

 

Final Edit/ Copy 

 

 

RL6.1 

RL6.4 

L.6.1 

Objective: Readers will independently analyze a character of their 

text through the use of a characterization chart.  

 

● Mini-Lesson – Readers know how all these components; 

interactions, word choice, thoughts/feelings, and descriptions, are 

seen within characterization.  The Justice League By: David 

Levithan 

 

● Creation of characterization chart for main character of his/her 

independent reading book.   

Objective: In groups, writers will share 

their stories with one another to celebrate 

their successes.  

 

Final Copy/ Share 

 



 

RL.6.1 

RL.6.2 

Objective: Readers will determine the central idea of a story through 

the use of a read aloud.  

 

●  Instructional Read Aloud – Readers determine the central idea of 

a story. Your Move By Eve Bunting? 

 

● Independent Reading – readers will determine the central idea of 

their story 

Objective: Writers will collaborate with a 

partner and compose the conclusion to a 

spooky story.  

 

 

 

Find a spooky short story, do not read the 

ending instead the children will finish the 

story on their own.  

 

 

RL.6.1 

RL.6.2 

Objective: Readers will determine the central idea of a story through 

the use of a read aloud.  

 

● Mini-Lesson – Readers determine the central idea of a story 

through the use of textual evidence. Your Move By Eve Bunting? 

 

● Independent Reading – readers will determine the central idea of 

their story by citing textual evidence   

Objective: Writers will collaborate with a 

partner and compose the conclusion to a 

spooky story.  

 

 

 

Find a spooky short story, do not read the 

ending instead the children will finish the 

story on their own. 

 

RL.6.5 

RL.6.1 

Objective: Readers will independently analyze a section of their story 

to understand how it creates tension within the text in their 

notebook. 

 

● Mini-Lesson – Readers consider how a particular scene, chapter, 

or sentence can create tension within a story. Your Move By Eve 

Bunting? 

 

● Independent Reading – readers will jot how a scene, chapter, or 

sentence can create tension within a story.  

Objective: Writers will independently 

compose the conclusion to a spooky story.  

 

 

 

Find a spooky short story, do not read the 

ending instead the children will finish the 

story on their own. 

 

RL.6.5 

RL.6.1 

Objective: Readers will independently analyze a section of their story 

to understand how it creates tension within the text in their 

notebook. 

Objective: Writers will independently 

compose the conclusion to a spooky story.  

 



 

● Mini-Lesson – Readers consider how a particular scene, chapter, 

or sentence can create tension within a story. Your Move By Eve 

Bunting? 

 

 

● Independent Reading – readers will jot how a scene, chapter, or 

sentence can create tension within a story. 

 

 

Find a spooky short story, do not read the 

ending instead the children will finish the 

story on their own. 

  

 

RL.6.6 

Objective: Readers will analyze the point of view of the story and 

how it impacts the story during a read aloud.  

 

● Instructional Read Aloud – Readers pay close attention to the 

narrator or speaker and how it impacts the story (1
st
, 2

nd
, 3

rd
 

person)  My Side of the Story by Adam Bagdasaria  

 

● Independent Reading – readers focus on the role of the narrator 

and its effect the story  

Objective: Writers will independently 

compose the conclusion to a spooky story.  

 

 

 

Find a spooky short story, do not read the 

ending instead the children will finish the 

story on their own. 

 

RL.6.6 
Objective: Readers will independently examine the power/control of 

a story and determine how it is shown using textual evidence.  

 

 Mini-Lesson – –  

 Readers pay attention to who has power in the story (control). 

(who has power, how do they show it, how do we see it, how does 

the main character understand it?) My Side of the Story  

● Independent Reading – readers focus on the role of the  narrator 

and its effect the story 

Objective: Writers will collaborate with 

partners and generate spooky story ideas 

in their notebooks. 

 

Collecting Ideas/ Talking about Ideas for 

Spooky Stories - Getting Started 

 

Writers can turn realistic fiction stories 

into Spooky stories by using same 

characters and setting but adding the 

unimaginable. 

 

How are Spooky stories similar to 

Realistic fiction and then how do they 



differ? 

 

RL.6.5 

RL.6.1 

 

Objective: Readers will independently create a story map of their 

book by examining the story elements and using a graphic 

organizer.  

 

● Mini-lesson - Readers think about all the plot elements of the 

story and create a story map.  Graves Family 

Objective: Writers will independently 

select a topic for their spooky story and 

develop characters to be within the story.  

 

Collecting Ideas/ Choosing an Idea - 

Getting Started 

 

Writers think of characters they wish 

existed and then create everyday problems 

they may face - then they think about how 

this story will be SPOOKY! 

 

RL.6.5 

RL.6.1 

 

Objective: Readers will independently examine the main character 

of a story and decipher what the character wants and the obstacles 

in the way in their notebook.  

 

● Mini-Lesson – Readers pay attention to what the main character 

wants in a story and what stands in the main characters way. 

Graves Family  

 

Objective: Writers will independently 

create a draft of their spooky story 

through the use of a story map.  

 

Planning and Drafting - Using a story map 

to plan and create the draft  

 

RL.6.1 
Objective: Readers will independently examine the main character 

of a story and decipher what the character wants and the obstacles 

in the way in their notebook.  

 

● Mini-Lesson – Readers pay attention to what the main character 

wants in a story and what stands in the main characters way. 

Graves Family  

● Independent Reading – readers‘ note what the main character 

wants and what is preventing the character from reaching his/her 

goal. 

Objective: Writers will independently 

draft their spooky story in their notebook 

remembering the skills of a good writer as 

they write.  

 

Continue drafting: 

Grammar Punctuation Lesson 



 

RL.6.5 

RL.6.1 

Objective: Readers will independently compare and contrast the 

Adam’s Family Movie and the Graves Family using a graphic 

organizer.  

The Adam’s Family Movie - students discuss the similarities and 

differences between the movie and the Graves Family 

 

Objective: Writers will independently 

draft their spooky story in their notebook 

remembering the skills of a good writer as 

they write.  

 

Continue Drafting: 

Grammar Punctation Lesson 

 

RL.6.5 

RL.6.1 

Objective: Readers will independently compare and contrast the 

Adam’s Family Movie and the Graves Family using a graphic 

organizer.  

 

The Adam’s Family movie - students discuss the similarities and 

difference between the movie and the Graves Family.   

 

Activity: Using Prezi students present the difference between the 

movie and short story. 

Objective: Writers will independently 

compose the final copy of their spooky 

story and compare it to the narrative 

rubric before submission.  

 

Edit and Final Copy Spooky Stories 

Prezi  

RL 6.7 

SL 6.1 

SL 6.2 

L 6.1 

Objective: Readers will collaborate with peers to create compare and 

contrast presentations on the Adam’s Family and the Graves Family 

using PowerPoint or Prezi.  

 

Activity: Using Prezi students present the difference between the 

movie and short story. 

Objective: Writers will independently 

compose the final copy of their spooky 

story and compare it to the narrative 

rubric before submission.  

 

Edit and Final Copying Spooky Stories 

Prezi  

 

 

Spooky Story Writing Celebration 

 

Spooky Story Writing Celebration 

Prezi presentations 

 

RL.6.7 

SL.6.1 

SL.6.2 

L.6.1 

Spooky Story Writing Celebration/Presentation Continue Objective: Students will evaluate their 

understanding of realistic fiction through 

the completion of a pre-assessment.  

 

 



Unit 3: Historical Fiction and Narrative/Argumentative Writing 

Rationale: 

Historical fiction offers us the opportunity to be lifted out of ordinary lives and imagine lives of great adventure and heroism. It‘s an 

exciting genre for any age, replete with dramatic plotlines and adventures, yet with characters and issues that somehow manage to 

resonate with us now, years later, in the twenty-first century.        

Historical fiction also creates an opportunity for you to teach your students to tackle complex texts, through close reading and in the 

company of friends. Because historical fiction is inherently complicated—it happens in a time and a place the reader has never 

inhabited, the characters are entangled in historical and social issues of great significance, and the events of the story are intimately 

related to real historical events—students have opportunities to harness all the teaching you‘ve done up to this point in the year. Your 

goal is for your kids to emerge from this unit of study as knowledgeable readers who have new confidence in tackling complicated 

literature  (R 6.10).  

Unit Seven – Historical Fiction: Tackling Complex Texts 

Reading and Writing Project, 2012 © 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

 Global Awareness  E, A, T Creativity and Innovation 

 Financial Literacy  E, T Critical Thinking and Problem Solving  

 Health Literacy   Communication (Interpersonal and Media 

Fluency) 



E, T Civic Literacy  E, T, A Collaboration and Teamwork 

 Career Awareness/Exploration  E, T, A Accountability, Productivity and Ethics 

 

Assessments & Final Products 

 

 Pre-Post Assessment 

 Narrative Writing Rubric 

 Narrative Writing Piece: Diary Entries 

 Argumentative Writing Rubric 

 Argumentative Writing Piece: Compare & Contrast 

 Notebook Rubrics 

 Vocabulary Quizzes and Tests 

 

Overview 

At the beginning of this unit, you‘ll aim to teach readers to read complex texts with deep comprehension. The characters in these 

books live in places where our students have not lived, in times they have not known. Readers must figure out the nature of the setting, 

the ways people live, and who the characters are, as well as the relationship between characters and historical tensions. As students 

read to deeply analyze characters, settings, and events in their stories and determine the relationships between those elements, they 

will be doing some of the important work encouraged by the Common Core State Standards.       

With support from a book club, readers will learn to keep track of (often multiple) plotlines, of unfamiliar characters, and of shifts in 

time and place. You‘ll want to alert readers that they must often synthesize several crucial subplots, some of which involve 

unexplained gaps in time and unfamiliar circumstances and consequences.  

You‘ll want to draw on all possible resources (for example historical images, movie clips, and social studies texts) to augment readers‘ 

understanding and awareness of this time and place.   Then too, you‘ll be creating a perfect opportunity to teach them to ―integrate 

information presented in different media or formats.  It will require additional preparation on your part to have these supplementary 

textual and media resources lined up, but the payback will be great in terms of children‘s understanding of history and their ability to 

empathize with distant characters.  

 



This unit will also help you to teach children how to read across fiction and nonfiction. You‘ll teach children to turn to their nonfiction 

books and articles when seeking to understand more about a time period or when trying to understand a historical backdrop. Then too, 

you‘ll teach them that after reading nonfiction we take a fresh look at the theories we‘ve developed about our stories, asking: ―What 

might I have misunderstood?‖ or ―What more do I understand about this character‘s experiences and actions?‖ With the support of 

multiple texts on the same time period, children will be able to ―determine the meaning of general academic and domain-specific 

words and phrases in a text‖ (RI 6.4), ―analyze how a particular sentence, paragraph, chapter or section fits into the overall structure of 

a text and contribute to the development of the ideas (RI 6.5) and ―analyze multiple accounts of the same event or topic.‖ 

You‘ll want each book club to have a text set containing multilevel books dealing with their one historical era, so that easier texts may 

introduce an era and scaffold the understanding of the harder texts set in the same era.       

You can expect the book clubs in your room to begin the month with discussions of a main character‘s problems and to progress 

through the month tackling complex plots together, you will prepare for the fact that book club conversations toward the end of this 

month will touch on large issues and themes such as war, oppression, famine, and migration.       

Bend One of this unit focuses on deep comprehension and synthesis of complex story elements, as well as on launching book clubs 

with high levels of engagement and independence. Bend Two focuses on interpretation, especially on paying attention to perspective 

and point of view, and on carrying ideas across a text. Bend Three helps readers move across texts, both fiction and nonfiction, 

developing readers‘ thematic understanding and potential as social activists. 

This writing unit focuses on both narrative and argument writing.  The focus on narrative builds on the writing of previous 

units.  Students will create a series of journal entries from the perspective of a person living during the times of the historical era they 

are researching and reading about in reader‘s workshop.  This will support the work of the Common Core Standard W.6.3, which asks 

students to ―write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, 

and well-structured event sequences.‖  This supports student‘s ability to infer feelings and thoughts of people of a different time as 

well as to take on a different perspective building empathy for other experiences.   

To reach the Common Core Standards for argument writing, students will write two essays.  The first essay will focus on 

characterization - students will extend a thesis statement about a character from the class read aloud.  The focus of this essay works to 

support the Common Core Standard W. 6.1, which asks students to ―write arguments to support claims with clear reasons and relevant 

evidence.‖   Students will support a theory about a character by using text evidence.  In the second essay, students will discuss a major 

theme of their historical fiction novel and discuss ― how it is conveyed through particular details‖ (RL 6.2).  

 



Common Core State Standards 

 

Reading Literature 

RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text 

distinct from personal opinions or judgments. 

RL.6.3 Describe how a particular story‘s or drama‘s plot unfolds in a series of episodes as well as how the characters respond or 

change as the plot moves toward a resolution. 

RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; 

analyze the impact of a specific word choice on meaning and tone 

RL.6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the 

development of the theme, setting, or plot. 

RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 

RL.6.9 Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in 

terms of their approaches to similar themes and topics. 

 

Reading Informational Texts  

RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct 

from personal opinions or judgments. 

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through 

examples or anecdotes). 

http://www.corestandards.org/ELA-Literacy/RL/6/1/
http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/5/
http://www.corestandards.org/ELA-Literacy/RL/6/6/
http://www.corestandards.org/ELA-Literacy/RL/6/9/
http://www.corestandards.org/ELA-Literacy/RI/6/1/
http://www.corestandards.org/ELA-Literacy/RI/6/2/
http://www.corestandards.org/ELA-Literacy/RI/6/3/


RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a 

coherent understanding of a topic or issue. 

RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and 

evidence from claims that are not. 

RI.6.9 Compare and contrast one author's presentation of events with that of another (e.g., a memoir written by and a biography on 

the same person). 

Writing Narratives 

W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, 

and well-structured event sequences. 

W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an 

event sequence that unfolds naturally and logically. 

W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or 

characters. 

W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or 

setting to another. 

W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and 

events. 

W.6.3e Provide a conclusion that follows from the narrated experiences or events. 

Writing Argument  

W.6.1 Write arguments to support claims with clear reasons and relevant evidence. 

W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly. 

W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding 

of the topic or text. 

http://www.corestandards.org/ELA-Literacy/RI/6/8/
http://www.corestandards.org/ELA-Literacy/RI/6/9/
http://www.corestandards.org/ELA-Literacy/W/6/3/
http://www.corestandards.org/ELA-Literacy/W/6/3/a/
http://www.corestandards.org/ELA-Literacy/W/6/3/b/
http://www.corestandards.org/ELA-Literacy/W/6/3/c/
http://www.corestandards.org/ELA-Literacy/W/6/3/d/
http://www.corestandards.org/ELA-Literacy/W/6/3/e/
http://www.corestandards.org/ELA-Literacy/W/6/1/
http://www.corestandards.org/ELA-Literacy/W/6/1/a/
http://www.corestandards.org/ELA-Literacy/W/6/1/b/


W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons. 

W.6.1.D Establish and maintain a formal style. 

W.6.1.E Provide a concluding statement or section that follows from the argument presented. 

 

Learning Goals 

 I can effectively compose a narrative using descriptive details, effective word choice, structured sequence of events, and a 

strong conclusion.  

 I can effectively compose an argumentative essay and support my claims with clear reasons and evidence.  

 I can effectively explain how the author develops the point of view/narrator of a text and how it impacts the story.  

 I can determine the central idea of a text and how it is conveyed through particular details.  

 

 

 

 

Essential Questions 

Why is historical fiction a good vehicle for sharing stories? 

 How do person‘s beliefs influence their understandings of events? 

 How is truth or accuracy included in historical fiction? 

 What strategies can you use to read literary and informational complex texts?  

 How do historical fiction authors hook and hold readers? 

 How do historical fiction writers persuade their readers? 

 What is the relationship between historical fiction and truth? 

 What truths are best communicated through the historical fiction genre? 

http://www.corestandards.org/ELA-Literacy/W/6/1/c/
http://www.corestandards.org/ELA-Literacy/W/6/1/d/
http://www.corestandards.org/ELA-Literacy/W/6/1/e/


 Why read nonfiction when also reading historical fiction?  

 How can a writer draw a reader in to the perspective of a character from long ago?  

 How do writers create, extend and support a claim?  

 

Reading & Writing Skills 

 Main Idea 

 Summary 

 Questioning 

 Monitoring For Meaning 

 Retelling 

 Predicting  

 Determining Importance  

 Synthesizing  

 Elaboration  

 Inferring 

 Author‘s Point of View  

 Theme 

 Sensory Details  

 Narrative technique 

 Sequence 

 

Resources 

Read Alouds: 



o The Well  

o Henry‘s Freedom Box 

o Rose Blanche 

 Supplemental Informational text to support the time period 

 Reader‘s and Writer‘s notebooks 

 Independent reading books 

 Reading Logs 

Instructional Methods 

 Independent Reading & Writing  

 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 

 Think-Aloud 

 



 

Vocabulary 

 Characterization Words (reluctant, courageous, etc.) 

 Domain Specific Terms/ Historical Era 

 Elements of Fiction:  trait, emotion, pattern, motivation, event, story-line, setting, mood, figurative language, metaphor, simile, 

dialogue, scene, interpretation, theme 

 

Differentiation for All Learners

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

For enrichment, students can 
 Publish 4 or 6 diary entries 

 Complete a 2 compare and contrast essays 

 Book Clubs will read 2 books 

 

For struggling readers and writers 
 Publish 3 or 4 diary entries 

 Complete 1 compare and contrast essay 

 Book clubs will complete 

 1 book  

 



Unit 3-Suggested G & T Targets 

 Chains in read at home and talked about in class, chapter by chapter…teacher models writing diary entries and students do 

those in class for writing. 

 Book Clubs are separate books in smaller groups.  Students read in groups and discuss and complete those diary entries on 

their own. 

 Publish 4 to 6 diary entries PER BOOK acting as a character in one of the the book club books.  

 Complete a 2 argumentative essays 

o 1 can be on character traits of characters from Chains. 

o 1 can be an argumentative essay (from book club books) on how theme affects the traits of character –or- how a 

character and his/her traits develop over the course of the story. 

 Book Clubs will read 2 books 

 Read Chains as a class novel (assigned readings at home and for read aloud; run as book club) 

 

Unit 3- Historical Fiction Targets 

Struggling writers: 

 Continue on sentence structure, writing well developed sentences. 

 Publish 1-4 diary entries 

 Complete 1 compare and contrast paragraph 

 Use of Venn diagram 

 Use of sentence starters 

Struggling readers 

 Book clubs for students able to engage in activity 

 Class novel for lower level students 

 Phonics instruction/enrichment 

 Begin to read independently for 10-15 minutes 

 

Suggested Reading & Writing Strategies for Small Group and Conferences 

 

 



Teaching Points: The Basics of Reading Historical Fiction 

 Good readers use all they have learned when reading and they do not wait to be reminded.  They make lists when needed, ask 

and answer questions when confused, use clues to figure our hard words and reread as necessary. 

 Readers think about the difference between reading a realistic fiction story and reading a story that is historical fiction. 

 Readers pay attention to the small details at the beginning of a story; these details help a reader learn about the setting of the 

story.   

 Readers pay attention to the small details in a story that help to give clues about the kind of place the main character lives. 

 Readers think about how the time period of a story seems different from how we live today.   

 Readers track the characters in historical fiction; they keep lists of the characters they meet along the way and record small 

details about them. 

 Readers think about the main character of the story and ask themselves: what does the character seem to want or need?   

 Readers think about the other characters in the story and ask themselves: what do they seem to want or need? 

 Readers know that when reading historical fiction, the places in the story will be very different from the places they live in 

today. 

 Readers know that when reading historical fiction, the ―things‖ in the story will be very different from the ―things‖ we have in 

our lives today (i.e. cars, lamps).   

 Readers think about the artifacts in a story and ask themselves: what does my main character love or hold onto?  Is it a thing 

that he or she can touch?  Is there something physical in the story my character cherishes? Why? 

 Readers think about the relationships the main character has with other characters.  Who does the main character love? Who 

does the main character fear?  Who does the main character admire? How do you know? 

 Readers learn that historical fiction can be very complex.  Often the story shifts from time and place.  Readers track this 

movement and pay attention as the story moves along between time and place. 

 Readers can sketch and then label scenes from the story.  They know the scenes or sketches should have images from the time 

period of the story to show how this story is so different from today. 

 

Teaching Points: Thinking Deeper about Historical Fiction 

 Strong readers know that as their books get harder, they have to work harder. 

 Reading is about drafting and revising ideas.  Readers know they will grow theories and then update or change those theories 

as they read across their texts. 

 Readers stop or go back and reread important moments in a text to actively think about how the story is teaching lessons about 

human strength or social justice. 

 Readers consider perspective and point of view as they read.  They imagine what characters may be thinking in their minds in 

any given scene.   



 Readers use empathy to try and understand why a character says or does or behaves a certain way. 

 Readers think about the mood of the story.  They think about what clues in the story help to create the mood.  Readers use 

strong vocabulary when discussing mood. 

 Readers stay alert for clues about the physical setting of the story and how the setting helps the reader feel the emotions of the 

story. 

 Readers think about the place and ask themselves: Is this a town where people are good to each other or where groups fear and 

mistrust each other? Is it a place that is on the brink of change or that has been swept up in a war?  

 Readers keep track of all the words they learn that help them understand the time period and historical significance of their 

stories. 

 Readers may make time lines to hold onto the order of important events in the story. 

 Good readers create graphic organizers to help them hold onto important characters or moments in a story.  Graphics 

organizers help a reader remember and then share their stories. 

 Readers think about how history is shaping or defining a character.  When does history affect the main character, and when 

does the main character affect history?  How? 

 Readers find sentences that make them think: Wow this is powerful! Or, wow – this is so beautiful!  Or, wow – this is so 

important!  Then they write those lines down and share their thoughts with book club members.  After reading, they can write 

more about those quotes in their reading notebooks. 

 Readers can ask questions in their book clubs about why history unfolds the way it does, how individual stories bear witness to 

suffering and courage, and what lessons we can take from characters‘ experiences. 

 Readers ask themselves: What is power? Who has power in this story? How do I see power? What forms can power take? How 

does power shift? Readers begin to realize that power is not just a physical thing.  

 

Writing: 

 Writers can create a character by thinking about the character in the following four ways: what the character does, what the 

character thinks, what the character says, and from a description of the character.  

 Writers will focus on starting with the character and envisioning scenarios in which the character struggles with a problem or a 

strong need that must be met.  

 Writers must choose point of view: First-person and third-person  

 Writers must include dialogue. 

 Writers must include inner thoughts and feelings. 

 Writers must explore the setting and significance of it. 

 Writers refer and embed story elements. 

 Writers will choose a specific issue to discuss. 

 Writers will research both sides of the topic thoroughly. 



 Writers will develop a working thesis. 

 Writers will use transitions. 

 Writers will state opinion at the beginning.  

 Writers will list and explain the reasons for their choice.  

 Writers will acknowledge the other side‘s arguments; then, disprove/refute those arguments. 

 Writers will avoid emotional language. 

 Writers will know the difference between a logical conclusion and an emotional point of view. 

 Writers will cite their sources. 

 Writers will create an outline. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



General Education Classroom Suggested Scope and Sequence 

Materials: Mentor Text: The Well/Supplemental 

 Supplemental texts will be used to enhance the 

students knowledge of the time period 

 

 

 

Book Club Books: (Civil 

Rights Books) teach they 

need to set how much to 

read, how to write questions 

for each other, how to 

communicate, how to 

prepare what to say, goal for 

the session 

*Goal produce 5 journal 

entries pertaining to the book 

(number can change according 

to the class) 

*Goal compose an essay with a 

provided prompt (compare and 

contrast, etc…) 

Date Reading Workshop: Read Aloud (15-20 Minutes) Independent Reading/Book 

Club (30 Minutes) 

Writer’s Workshop (30 

Minutes) 

Day 1 

 

RL.6.1 

 

W.6.3 

W.6.1 

Pre-Assessment for Unit 4   

Pre-Assessment for Unit 4 

 

 

Day 2 

 

RL.6.9 

 

W.6.2 

 Read aloud: The Well/Supplemental Text for Time 

Period: The teacher will model how readers think 

about the difference between reading a realistic 

fiction story and reading a story that is historical 

fiction.  

 

Objective: Readers will identify the difference between 

realistic fiction and historical fiction text through use of 

textual evidence citing specific historical evidence.  

Children will read 

independently from their own 

novels at beginning of class. 

No Book Club will take place.  

Response to Literature:  

 

Who is telling the story The 

Well?  How do you know?  What 

predictions can you make about 

the conflicts that may occur? 

 

Objective: Writers will identify 

the narrator of the story and 

compose a prediction 

independently after listening the 

Chapter 1. 



Day 3 

 

RL.6.9 

 

W.6.3 

Read aloud: The Well/Supplemental Text for Time 

Period: readers will think about how the time period of 

a story seems different from how we live today. (note 

good readers know that as their book gets harder, they 

must work harder: important to emphasize) 

 

Objective: Readers will compare and contrast the time 

period the of the story to that of today with 4 explicit 

examples 

  

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how 

much to read, etc…) 

4) Questioning 

 

 

**Introduce for 15, reading 

independently for 15 

Response to Literature:  

 

Readers think about the main 

character of their book club book.  

What do you know about the 

main character?  What makes this 

book historical fiction? 

 

Objective: Writers will analyze 

the main character from their 

book club independently to infer 

how the book is historical fiction.  

Day 4 

 

RL.6.4 

 

W.6.3 

Read aloud:The Well/Supplemental Text for Time 

Period:  Readers keep track of all the words they learn 

that help them understand the time period and historical 

significance of their stories.  

 

Objective: Readers will record 4 new words and define 

them to aid in the comprehension of the historical time 

period of his/her novel.  

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how 

much to read, etc…) 

4) Questioning 

 

**Introduce for 15, reading 

independently for 15 

WW/Choosing a character for the 

diary project. 

 

Teacher will hand out and review 

a list of possible characters 

students can become – students 

will choose.  The list will have a 

variety of characters that embody 

differing perspectives from the 

civil rights era. 

Teacher models 

Students will free-write an entry 

as though they are that character. 

 

Objective: Writers will select a 

character to be and compose a 

free write entry as that character 

independently.  

Day 5 

 

RL.6.5 

 

W.6.3 

Read aloud: The Well/Supplemental Text for Time 

Period: The teacher will model how reader‘s pay 

attention to the small details at the beginning of a 

story; these details help a reader learn about the 

setting of the story and how the time period is 

different from today.  

Children will be introduced to 

Book Clubs:  

1) Review how to talk 

2) Ideas 

3) Setting goals (how 

much to read, etc…) 

Writers Workshop – Diary 

Entries 

 

One kind of entry a writer can 

create is where the writer 

describes his or her home, family 



 

 Objective: Readers will cite 3 pieces evidence from 

historical fiction text to identify the setting of a 

story and compare it to today 

  

4) Questioning 

 

**Introduce for 15, reading 

independently for 15 

and school life. 

 

Objective: Writers will create a 

diary entry in a historical fiction 

setting as their character 

describing the home, family, or 

school life independently.  

Day 6 

 

RL.6.5 

 

W.6.3 

 Read aloud: The Well/Supplemental Text for Time 

Period: The teacher will model how reader‘s pay 

attention to the small details in a story that help to 

give clues about the kind of place the main 

character lives.  

 

Objective: Readers will cite 3 pieces of evidence from 

independent text that identify where the main character 

of the story lives. 

Establishing Book Clubs: 

children will be grouped 

according to their abilities. 

Groups will begin reading 

together a goal of 5 pages. 

Children will discuss their 

findings from the beginning of 

the story.  

 

Writers Workshop – Diary 

Entries 

 

One kind of an entry a writer can 

create is a response entry – where 

the character responds to 

something that has happened like 

a family argument, a trip, an 

event, etc. 

 

Objective: Writers will create a 

diary entry in a historical fiction 

setting as their character 

describing the family argument, 

trip, or event independently. 

Day 7 

 

RL.6.1 

RL.6.5 

 

W.6.3 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers learn that historical fiction can be 

very complex. Often the story shifts from time and 

place. Readers track this movement and pay 

attention as the story moves along between time 

and place.  

 

 Objective: Readers will track the movement of a 

story through the use of a timeline to record time 

and places as they shift.  

 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writers Workshop – Diary 

Entries  

 

One kind of an entry a writer can 

create is a response entry – what 

a character may dream/wish for 

to take place in their life 

 

Objective: Writers will create a 

diary entry in a historical fiction 

setting as their character 

describing a dream or wish that 



could take place independently. 

Day 8 

 

RL.6.1 

RL.6.5 

 

W.6.3 

 

 Read aloud: The Well/Supplemental Text for 

Time Period:  readers will sketch and label 

scenes from the story. They know the scenes or 

sketches should have images from the time 

period of the story to show how this story is 

different from today.  

 

 Objective: Readers will create a timeline sketch to 

5 illustrations to show differences between the 

setting of the story and today. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writers Workshop – Diary 

Entries  

 

One kind of an entry a writer can 

create is a response entry – what 

a character may want to change 

in his/her life 

 

Objective: Writers will create a 

diary entry in a historical fiction 

setting as their character 

describing a change to take place 

in their life independently. 

Day 9 

 

RL.6.1 

RL.6.5 

 

W.6.5 

W.6.4 

 

 Read aloud: The Well/Supplemental Text for 

Time Period:  readers will sketch and label 

scenes from the story. They know the scenes or 

sketches should have images from the time 

period of the story to show how this story is 

different from today.  

 

Objective: Readers will create a timeline sketch to 

5 illustrations to show differences between the 

setting of the story and today. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writers Workshop – Diary 

Entries 

 

Writers will revise their past 

entries as needed. (Select as 

needed: verb tenses, 

explanations, historical evidence, 

punctuation, word choice, etc…) 

 

Objective: Writers will examine 

their past entries to make 

revisions in verb tense, 

explanations, punctuation, 

word, choice, etc… 

independently.  

Day 10 

 

RL6.1 

RL6.5 

 Read aloud: The Well/Supplemental Text for 

Time Period:  readers will sketch and label 

scenes from the story. They know the scenes or 

sketches should have images from the time 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

 

Writer‘s Workshop – Diary 

Entries 

 



 

 

W.6.5 

W.6.4 

period of the story to show how this story is 

different from today.  

 

 Objective: Readers will create a timeline sketch to 

5 illustrations to show differences between the 

setting of the story and today. 

read aloud time with their 

partners.   

Writers will revise their past 

entries as needed. (Select as 

needed: verb tenses, 

explanations, historical evidence, 

punctuation, word choice, etc…)  

 

Objective: Writers will examine 

their past entries to make 

revisions in verb tense, 

explanations, punctuation, 

word, choice, etc… 

independently. 

Day 11 

 

 

RL.6.1 

RL.6.6 

 

W.6.5 

W.6.4 

Read aloud: The Well/Supplemental Text for Time 

Period: Readers consider perspective and point of view 

as they read. They imagine what characters may be 

thinking in their minds in any given scene. (teach 

perspectives; 1
st
, 2

nd
, 3

rd
) 

 

Objective: Readers will identify the point of view of a 

story by identify who is narrating the events taking 

place during a read aloud.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writer‘s Workshop – Diary 

Entries 

 

Writers will publish 3 of their 

entries and create a mini diary.  

 

Objective: Writers will generate 

published copied of three diary 

entries through the use of a 

computer independently.  

Day 12 

 

 

RL.6.1 

RL.6.6 

 

W.6.5 

W.6.4 

Read aloud: The Well/Supplemental Text for Time 

Period: Readers will review the difference in points of 

view of a story and consider the point of view within 

their own novel.  

 

Objective: Readers will examine the point of view of an 

independent novel by following the narration by jotting 

notes as they read.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writer‘s Workshop – Diary 

Entries 

 

Writers will publish 3 of their 

entries and create a mini diary. 

 

Objective: Writers will generate 

published copied of three diary 

entries through the use of a 

computer independently. 

Day 13 

 

Read aloud: The Well/Supplemental Text for Time 

Period: Readers will review the difference in points of 

Establishing Book Clubs. 

Groups will set their own goal 
 

Writers Workshop – Essay 



RL.6.1 

RL.6.6 

 

W.6.1 

view of a story and consider the point of view within 

their own novel.  

 

Objective: Readers will examine the point of view of an 

independent novel by following the narration by jotting 

notes as they read. 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

One type of essay is an 

argumentative piece focusing on 

character traits.  

Selecting a character from The 

Well, compose character traits 

and locate evidence from the 

novel.   

 

Objective: Writers will generate a 

list of character traits and locate 

evidence and share their findings 

in a pair and share.  

Day 14 

 

RL.6.1 

RL.6.3 

 

W.6.1 

Read aloud: The Well/Supplemental Text for Time 

Period: Reader‘s think about the main character of the 

story and ask themselves: what does the character seem 

to want or need? 

 

Objective: Readers will cite 4 pieces of textual evidence 

that infer what the main character wants/needs through 

the use of a read aloud.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writers Workshop – Essay  

 

One type of essay is an 

argumentative piece focusing on 

character traits. 

Using the character, traits, and 

evidence, the teacher will begin 

modeling how to compose an 

argumentative essay: introduction 

(hook, reasons, thesis) 

 

Objective: Writers will create the 

introductory paragraph with a 

hook, 3 reasons, and a thesis for 

an argumentative piece on 

character traits.  

Day 15 

 

RL.6.1 

RL.6.3 

 

W.6.1 

Read aloud: The Well/Supplemental Text for Time 

Period: Good readers create graphic organizers to help 

them hold onto important characters or moments in a 

story to aid in remembering and then share their stories.  

 

Objective: Readers will create a graphic organizer to 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

Writers Workshop – Essay  

 

One type of essay is an 

argumentative piece focusing on 

character traits. 



organize the story‘s characters for a retell 

independently.  

Using information begin writing 

the body paragraphs using the 

evidence from the novel.  

 

Objective: Writers will create the 

body paragraphs using the 

reasons and evidence from the 

novel for an argumentative piece 

on character traits. 

Day 16 

 

RL.6.1 

RL.6.3 

 

W.6.1 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers think about the artifacts in a story 

and ask themselves what does the main character 

love or hold onto, is it something that he/she can 

touch, is there something the character cherishes, 

why? 

 

Objective: Readers will identify 1 artifact (tangible or 

intangible) and infer why the character cherishes these 

independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop – Essay  

 

One type of essay is an 

argumentative piece focusing on 

character traits. 

Using information begin writing 

the body paragraphs using the 

evidence from the novel. 

 

Objective: Writers will create the 

body paragraphs using the 

reasons and evidence from the 

novel for an argumentative piece 

on character traits. 

Day 17 

 

RL.6.1 

RL.6.3 

 

W.6.1 

 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers think about the artifacts in a story 

and ask themselves what does the main character 

love or hold onto, is it something that he/she can 

touch, is there something the character cherishes, 

why? 

 

 Objective: Readers will identify 1 artifact (tangible 

or intangible) and infer why the character cherishes 

these independently. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

  Writers Workshop – Essay  

 

One type of essay is an 

argumentative piece focusing on 

character traits. 

Using information begin writing 

the body paragraphs using the 

evidence from the novel. 

 

Objective: Writers will create the 

body paragraphs using the 

reasons and evidence from the 

novel for an argumentative piece 



on character traits. 

Day 18 

 

RL.6.1 

RL.6.2 

 

W.6.1 

 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers think about the mood of the story. 

They think about what clues in the story help to 

create the mood. Readers use strong vocabulary 

when discussing mood.  

 

Objective: Readers will examine the mood of the story 

through the clues given by the author through the use of 

a read aloud.   

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop – Essay  

 

One type of essay is an 

argumentative piece focusing on 

character traits. 

Using evidence collected, teacher 

will model how to write a 

conclusion (restating reasons, 

ending with an insightful 

thought)  

 

Objective: Writers will create the 

conclusion paragraph restating 

the hook, reasons, and an 

insightful thought for an 

argumentative piece on character 

traits. 

Day 19 

 

RL.6.1 

RL.6.2 

 

W.6.1 

 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers will think about the mood within 

their own books from the clues in the story.  

 

Objective: Readers will cite textual evidence inferring 

to the mood of the story while reading independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop – Essay 

 

One type of essay is an 

argumentative piece focusing on 

theme from their book club 

novels. The Teacher will review 

themes of books (overcoming 

differences, love, etc…) Students 

find the theme of their book club 

book and find evidence to match.  

 

Objective: Writers will reflect on 

their book club book to identify a 

theme of the novel working with 

their partners.  

 

 

Day 20  Read aloud: The Well/Supplemental Text for Time Establishing Book Clubs. Writers Workshop – Essay 



 

RL.6.1 

RL.6.2 

 

W.6.1 

Period: Readers will think about the mood within 

their own books and vocabulary to use when 

discussing mood.  

 

Objective: Readers will cite textual evidence inferring 

to the mood of their story and compose a list of strong 

words to describe the current mood.  

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

 

One type of essay is an 

argumentative piece focusing on 

theme from their book club 

novels. Students will begin 

writing an argumentative on the 

theme of their book club book; 

focusing on the introduction and 

first body paragraph. 

 

Objective: Writers will compose 

an argumentative piece on the 

theme of their book focusing on 

the introduction and first body 

paragraph.   

Day 21 

 

RL.6.1 

RL.6.5 

 

W.6.1 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers stay alert for clues about the 

physical setting of the story and how the setting 

helps the reader feel emotions of the story.  

Objective: Readers will cite 4 clues of the physical 

setting and how these affect the emotions/mood of the 

story while working independently.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop – Essay 

 

One type of essay is an 

argumentative piece focusing on 

theme from their book club 

novels. Students will begin 

writing an argumentative on the 

theme of their book club book; 

focusing on the body paragraphs 

and conclusion.  

 

Objective: Writers will compose 

an argumentative piece on the 

theme of their book focusing on 

body paragraphs and conclusion.    

Day 22 

 

RL.6.1 

RL.6.5 

 

W.6.1 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers stay alert for clues about the 

physical setting of the story and how the setting 

helps the reader feel emotions of the story.  

 

 Objective: Readers will cite 4 clues of the physical 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop – Essay 

 

One type of essay is an 

argumentative piece focusing on 

theme from their book club 

novels. Students will begin 



setting and how these affect the emotions/mood of 

the story while working independently. 

writing an argumentative on the 

theme of their book club book; 

focusing on the body paragraphs 

and conclusion. 

 

Objective: Writers will compose 

an argumentative piece on the 

theme of their book focusing on 

body paragraphs and conclusion.    

Day 23 

 

RL.6.1 

RL.6.3 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers think about how history is shaping 

or defining a character. When does history affect 

the main character, and when does the main 

character affect history? How? 

 

Objective: Readers will evaluate how history defines a 

character by citing historical evidence and character 

actions during a read aloud.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop: 

 

Watch Movie: No movie for The 

Well.  

 

Objective: TBD 

Day 24 

 

RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers will examine the historical aspect 

in relation to the shaping of a character within a 

text. 

 

Objective: Readers will evaluate the historical aspect 

within their novel to analyze how this shapes their 

character.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop: 

 

 

Day 25 

 

RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers will examine the historical aspect 

in relation to the shaping of a character within a 

text. 

 

 Objective: Readers will evaluate the historical 

aspect within their novel to analyze how this shapes 

their character. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop: 

 

 

Day 26 

 
 Read aloud: The Well/Supplemental Text for Time Establishing Book Clubs. 

Groups will set their own goal 

Writers Workshop  

 



RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

Period: What is power? Who has power in a story, 

how do we see it, what forms can it take, how does 

it shift; readers will see that power is not just 

physical.  

 

Objective: Readers will evaluate the power within a 

historical fiction story and how it shapes a story. 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Day 27 

RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers stop and go back and reread 

important moments in a text to actively think about 

how the story is teaching human lessons or social 

justices.  

 

Objective: Readers will re-examine their text to record 

important moments that demonstrate power or social 

justices.  

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop  

 

Day 28 

 

RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers stop and go back and reread 

important moments in a text to actively think about 

how the story is teaching human lessons or social 

justices.  

 

 Objective: Readers will re-examine their text to 

record important moments that demonstrate power 

or social justices. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop  

 

Day 29 

RL.6.1 

RL.6.5 

 

W.6.1 

W.6.9 

 Read aloud: The Well/Supplemental Text for Time 

Period: Readers stop and go back and reread 

important moments in a text to actively think about 

how the story is teaching human lessons or social 

justices.  

 

 Objective: Readers will re-examine their text to 

record important moments that demonstrate power 

or social justices. 

Establishing Book Clubs. 

Groups will set their own goal 

for reading. Groups will 

practice the skill taught during 

read aloud time with their 

partners.   

Writers Workshop  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Day 30 

 

RL.6.10 

 Post Assessment of Unit 4   



Unit 4: Informational Reading and Argumentative Writing 

Rationale: 

At the heart of teaching English Language Arts is the desire to empower our students with the love of literacy.  We also aim to 

enlighten our students about just how powerful an individual they can become by embracing a literate life full of questions, thoughts 

and wonderings.  By reading nonfiction, one has access to tons of important information that gives citizens the power to make 

decisions concerning their personal and social lives.  The more you read, the more you know.  The more you know, the more you can 

question.  The more you question, the more you can change what you do not agree with – or with what you believe to be unjust.  By 

reading nonfiction and writing persuasive pieces, our 6th graders will practice their future role of being informed, powerful citizens 

with something to worthy to say.  This unit meets both the Grade 6 Argument Writing Standards as well as the Grade 6 Reading 

Informational Texts standards.   

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

E Global Awareness  E 

T 

A 

Creativity and Innovation 

 Financial Literacy  E, 

T 

Critical Thinking and Problem Solving  

E Health Literacy  E, 

T, 

A 

Communication (Interpersonal and Media 

Fluency) 

 Civic Literacy  E, 

T 

Collaboration and Teamwork 

E Career Awareness/Exploration  E 

T 

Accountability, Productivity and Ethics 



 

Assessments & Final Products 

 Pre and Post Assessment (to be administered before and after unit begins and ends) 

 Final Reflection of Essential Question: What role does literacy play in a society? 

 Flash Essay on ―Chocolate Milk‖ 

 Research Based Argument Essay 

 

Overview 

During the first two weeks of the unit, students will learn what it means to be literate and how literacy is powerful.  Students will 

listen to and independently read excerpts from The Narrative of the Life of Frederick Douglass as well as other famous figures on their 

views on literacy and power, or lack thereof.  Students will think about the author‘s purposes for writing about literacy and what they 

want the reader to know.  They will look for the main argument and supportive details of each author‘s text. Students will extend 

reader‘s workshop by writing responses to open-ended questions about each text as well as reflecting on the essential question: What 

role does literacy play in society? 

As the unit moves forward, students will begin listening to the mentor text: Chew On This by Eric Schlosser.  This text will be used as 

a way to build talk in the class about how important access to information is for citizens.  Students will use several key reading 

strategies to listen to and engage in high-level discussions as well as to read chunks of the text independently.  In the writing 

workshop, students will begin to choose from several possible food and health related topics to read and write about.  Students will 

read from a pre-made packet on the class topic ―Chocolate Milk‖.  The packet will contain several articles from varying perspectives 

and viewpoints about the healthiness of chocolate milk.  Students will research the topic using the given articles and form their own 

point of view or argument.  Students will then reread to gather facts from the articles to support their argument.  By the end of the 

week, students will flash draft a research-based, argument essay. 

At this point in the unit, students know how to find the author‘s point of view or claim.  They are using strategies to help them 

annotate and dig for information.  They know rereading is essential to close reading.  They have written a flash draft essay on 

―Chocolate Milk‖ and are growing an awareness of how important it is to be able to access information.  Then, too, they should come 

to the understanding that being able to write your thoughts and opinions is a human right.  In this week, students will choose a second 

topic to explore – related to food and health.  (See list of possible topics) In reader‘s workshop, students will continue to read Chew 

On This as the class mentor, while beginning to read across several books and articles to research in depth their topic and the varying 

points of view.  Students will read to establish their own point of view and then begin taking organized notes that support that claim.   

By the end of this week, students should have a first draft of their research based argument essay. 



Students will watch a documentary about food called ―Food Revolution‖ by Jamie Oliver.  Students will take notes on this 

documentary and discuss the connections between this form of literacy and the information they‘ve been reading in books and articles.   

Students will begin to write their reflections on the essential question: What role does literacy play in society? Students will also use 

this week to revise and edit essays and prepare for final publication. 

 

Common Core State Standards 

 

RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from 

personal opinions or judgments. 

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples 

or anecdotes). 

RI.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical 

meanings. 

RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the 

development of the ideas. 

RI.6.6 Determine an author's point of view or purpose in a text and explain how it is conveyed in the text. 

RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a 

coherent understanding of a topic or issue. 

RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence 

from claims that are not. 

RI.6.9 Compare and contrast one author's presentation of events with that of another (e.g., a memoir written by and a biography on the 

same person). 

 

W.6.1 Write arguments to support claims with clear reasons and relevant evidence. 

W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly. 

W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding 

of the topic or text. 

W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons. 

W.6.1.D Establish and maintain a formal style. 



W.6.1.E Provide a concluding statement or section that follows from the argument presented. 

 

Learning Goals 

 I can effectively compose an argumentative essay and support my claims with clear reasons and evidence.  

 I can support my claims using credible sources and understand the topic or text to argue a certain stance.  

 I can trace and evaluate an argument and specific claims in a text by determining claims that are support with evidence and 

those that are not.  

 I can determine the central idea of a text and how it is conveyed through particular details.  

 I can compose a summary of a text without personal judgment or opinion.  

 I can determine the meaning of unknown words through the use of context clues, and decide how it impacts the text.  

 

 

Essential Questions 

 What role does literacy play in a society? 
o What does it mean to be a literate individual? 

o How does literacy support freedom?   

o Why is it important to be able to access information independently? 

o Why would a government seek to block literacy access to peoples?   

o Why would a writer feel compelled to write persuasively? 

o How have authors used persuasive writing to effect change in the past? 

 

Reading & Writing Skills 

 Determining importance 

 Questioning 

 Predicating 

 Monitoring for Meaning 

 Analyzing 

 Synthesizing 



 Retelling 

 Summarizing 

 Paraphrasing 

 Elaboration 

 

Resources 

 Chew on This by Eric Schlosser 

 Fast Food Nation by Eric Schlosser 

 The Omnivore‘s Dilemma by Michael Pollan 

 Pre/Post General Ed. Unit Test: All in a Day‘s Work by Chris Hayhurst 

 Video: Food Revolution with Jamie Oliver 

 Independent Reading & Writing  

 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 

 Think-Aloud  

 

Vocabulary 

 Domain-specific vocabulary word lists based on the research topic  (10-15 words for special education classes, 15-20 for 

mainstream classes, 20-25 for G&T), each student will develop on their own. 



Differentiation for All Learners 

 Students read books 

 appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing 

 1:1 conferences offer extra individualized support to readers and writers 

 Charts display examples and instructions 

 Pictorial charts and prompts used for students who need 

 

For enrichment, students can 
 Essays should have more researched based citations 

 Longer in length 

 3 or more sources 

 Compose a letter to a promote letter to a figure 

 Book Clubs will read 2 books 

 

For struggling writers and readers, 
 2 sources for citations 

 Book clubs will complete 1 book 

Unit 4-Suggested G & T Targets 

 Research paper essays should have more research based citations. 

 Students should begin to cite sources appropriately using MLA style (or whatever department decides on.) 

 Longer in length. 

 3 or pieces of evidence from different accredited sources. (print, internet, interview, etc.) 

 Compose an argumentative letter (to a business, congressperson, head of a company, health care provider, governmental 

agency, etc.)  to promote a stance on a researched topic. 

 Book Clubs will read 2 nonfiction/informational books. 

Unit 4- Informational Reading Targets 

Struggling writers 



 Use of guided questions to assist with essay writing.  

 Continue to develop sentence structure with use of adverbs in students are ready to move forward. 

 Develop 1 paragraph on argumentative writing. 

 Use of sentence starters 

 

Struggling readers 

 Book clubs for students able/ready to engage in activity 

 Class novel for lower level students 

 Phonics instruction/enrichment 

 Develop independent reading to 15-20 minutes 

 

Suggested Reading and Writing Strategies for Small Group Instruction and Conferences

Possible Research Topics: 

 Is organic really the better option? 

 What is really the very best diet? 

 Is diet soda really good for dieters? 

 Should we drink soda? 

 Is fast food healthy sometimes? 

 Should the government limit the size of your drinks and food? 

 Are vegetables really important? 

 Should we drink bottled water? 

 Is Vegetarianism the best diet? 

 

 

Reading:  

 Readers know that nonfiction is a type of writing that is REAL – it isn‘t story – it is information given to learn 

 Readers learn about expository nonfiction and narrative nonfiction – and they look at both kinds with a partner and think about 

how they are similar and different. 

 Readers know that when reading expository nonfiction, they need to read the entire text – not just parts – they read across the 

page and down the page, from beginning to the end. 



 Readers know that when reading nonfiction they are learning.  They can jot new facts down and then share their facts with a 

partner. 

 Readers think about the facts they are learning in a paragraph – one way they can think about what they are learning is by 

noticing which facts seem to be unimportant and then share their thinking.     

 Readers think about the author of a nonfiction text and ask themselves as they read: Why does the author want me to know 

these facts?   

 Readers know that they can never fully get the big idea the first time they read expository nonfiction – this kind of reading 

requires rereading, sometimes two and three times – parts of the text and even the entire text. 

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Readers can label each paragraph with a few words to help identify what that paragraph is mostly about. 

 Readers can read many books on one subject – this helps a reader become an expert by collecting facts and ideas from many 

sources. 

 Readers can begin to think about how two of their books teach the same topic differently and share with a partner.   

 Readers highlight or flag information they already know from a previous reading.  Then, they jot facts that are new and share 

findings. 

 Readers notice the claims that an author may be trying to have them believe – and then they think about how they know this. 

 Readers make claims about their topics – and they share why they feel this way and use evidence from a text to support their 

thinking. 

 Readers know that as they are reading – they can stop and ask themselves questions about a part of the text that seems fuzzy or 

unclear – then as they read on – they try to answer their question using text-based answers. 

 

Writing: 

 Writers will choose a specific issue to discuss. 

 Writers will research both sides of the topic thoroughly. 

 Writers will develop a working thesis. 

 Writers will use transitions. 

 Writers will state opinion at the beginning.  

 Writers will list and explain the reasons for their choice.  

 Writers will acknowledge the other side‘s arguments; then, disprove/refute those arguments. 

 Writers will avoid emotional language. 

 Writers will know the difference between a logical conclusion and an emotional point of view.  

 Writers will cite their sources. 

 Writers will create an outline. 

 



Suggested Scope and Sequence 

Materials: Mentor Text:  

Chew on this 

Fast Food Nation 

The Omnivore’s Dilemma: The Secrets Behind 

What You Eat 

 

 

 

Book Club Books: 

(optional for this unit if 

desired to have students 

work in partners/small 

groups when collecting 

information) 

*Goal produce an 

argumentative piece of topic 

of choice to study 

*Goal effectively use 

evidence/citations within the 

published piece 

 

 

**G&T: three book sources 

and two internet 

**Gen Ed/ICS: Two Books 

and One Internet 

**RR: using material 

teacher uses to model with  

Days/Standards 

(Seven days remain 

for extra 

research/assessments/ 

publishing of final 

pieces/ celebration) 

Reading Workshop: Read Aloud (15-20 

Minutes) 

Independent Reading/Book Club (30 Minutes) 

Writer’s Workshop (30 Minutes) 

(Independent Reading and Writing are linked together 

since students are researching their topic of study during 

independent reading time which will lead into writing)  

Day 1 Pre-Assessment for Unit 4  

Pre-Assessment for Unit 4 

 

 

Day 2  Read Aloud:  Chew on This‖ pages 136-139. 

Teacher will perform a read aloud teaching 

children to discover if the text is about a 

person, event, or idea 

 

 Objective: Readers will identify the purpose of 

a text determining if it is about a person, 

event, or idea based on textual evidence 

collected throughout the reading.   

Mini Lesson: Whole class brainstorms a list of possible 

topics. In small groups, children can examine classroom 

resources and determine if the text is about a person, event, 

or idea and back up their findings with textual evidence.  

 

Objective: Writers will identify if a text is about a person, 

idea, or event and then create a list of possible topics that can 

connect to the text read.  



Day 3 

**Students will need a 

copy of ―Chew on 

This‖ 

 Read aloud: ―Chew on This‖ pages 136-139. 

Teacher will perform a read aloud teaching 

children how to uncover the author‘s purpose 

for writing. Textual evidence will be used to 

support the author‘s purpose.  

 

 Objective:  During a close reading of the 

―Chew on This‖, pages 136-139, students will 

consider the author‘s purpose for writing this 

informational piece and jot down evidence to 

support their theory. 

 

 Mini Lesson: Using the same text, teacher will model how 

writers examine topics using precise language and domain 

specific vocabulary.  

 

Objective: Writers will identify precise language/domain 

specific words that are used to inform readers about a topic.  

Day 4 

**Students will need a 

copy of ―Chew on 

This‖ 

 Mini Less: Using ―Chew on This‖ the 

teacher will model how to locate an 

author‘s claim by questioning themselves 

as a reader.  

 

 Objective:  While reading an excerpt from 

―Chew on This‖, pages 136-139, readers 

will analyze the author‘s claim – asking 

themselves: what does this author want me 

to know and how does he get his point 

across? 

 

 Mini Lesson: teacher will model how authors use step-by-

step process when presenting information.  

 

Objective: Writers will examine how authors use a step-by-

step process to present information in a logical order to 

readers.  

Day 5 

**Students will need a 

copy of ―Chew on 

This‖ 

 Mini Lesson: Using ―Chew on This‖ the 

teacher will model how to pull key words 

from complex text that will aid in the 

comprehension of the material  

 

 Objective:  Readers will independently 

read a complex text using a highlighter/ 

pen to chunk the text and then jot 3-5 key 

words per part in the margins that they 

feel are very important to that section.   

 

Mini Lesson: Teacher will brainstorm a list of ideas with the 

class using what they have learned. Children can share their 

information with other groups to assist in the generation of 

possible topics.  

 

Objective: Writers will choose a topic for research by 

brainstorming ―what I know‖ about each potential topic from 

the list of possible topics. 

 

Day 6 

**Students will need a 

copy of ―Chew on 

This‖ 

 Mini Lesson: Using the previous readings 

from ―Chew on This‖ the teacher will 

model how to respond to a essential 

question using information from the text 

Mini Lesson: teacher will model how writers introduce their 

topics of study in a clear manner and provide a logical 

claim/stance/thesis for this topic of study.  

 



as support.  

 

 Objective:  Readers will analyze the 

essential question ―What role does literacy 

play in society?” by free-writing their 

ideas in their reader‘s notebook including 

at least 3 quotes from the class readings 

―Chew on This‖ to support their claims.    

Objective: Writers will select a topic to research and produce 

a logical claim for this area of study.  

Day 7 

 
 Mini Lesson: Teacher will model how to 

pull relevant information from other 

sources of information to enhance 

information already located on similar 

topics.  

 

 Objective:  Readers will watch Food 

Revolution with Jamie Oliver and jot 10-

12 nonfiction facts that directly connect 

with the information they are learning 

from Chew On This. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR  

Day 8  

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Read Aloud: Teacher will model how to 

make inferences on French Fries from the 

source ―Chew on This‖ using textual 

evidence.  

 

 Objective: Readers will make inferences 

from ―The Secret of Fries‖ (page 92-98) 

and provide textual evidence to support 

their ideas.  

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 9 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Read Aloud: Teacher will model how to 

make inferences on French Fries from the 

source ―Chew on This‖ using textual 

evidence.  

 

 Objective: Readers will make inferences 

from ―The Secret of Fries‖ (page 92-98) 

and provide textual evidence to support 

their ideas. 

 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 



 

Day 10 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how 

authors influence readers with their ideas 

and how readers determine the truth 

 

 Objective: Readers will analyze the claims 

presented in  ― The Secret of Fries‖ and 

use textual evidence to determine the truth 

behind those claims. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 11 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish important 

facts from the text ―The Secret of Fries‖ 

(page 92-98) and provide textual evidence to 

support their ideas. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 12 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the text ―The Secret 

of Fries‖ (page 92-98) and provide textual 

evidence to support their ideas. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 13 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how to 

determine the theme/central idea using 

important information located from the 

previous lessons 

 

 Objective: Readers will identify the 

theme/central idea of ―The Secret of 

Fries‖ (page 92-98) and provide 

supportive textual evidence.  

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 



Day 14 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will review the 

components of a summary. 

 

 Objective: Readers will compose a 

summary of ―The Secret of Fries‖ and cite 

textual evidence within the summary.  

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

 

Day 15 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Read Aloud: Teacher will model how to 

make inferences on French Fries from the 

source ―Fast Food Nation‖ using textual 

evidence.  

 

 Objective: Readers will make inferences 

from  Fast Food in Nation: The Mistake of 

Standing Alone (page 116-120) and 

provide textual evidence to support their 

ideas. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 16 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how 

authors influence readers with their ideas 

and how readers determine the truth 

 

 Objective: Readers will analyze the claims 

presented in    Fast Food in Nation: The 

Mistake of Standing Alone (page 116-120) 

and use textual evidence to determine the 

truth behind those claims. 

Mini Lesson: Teacher will model how to collect information 

from text resources in a clear manner through the use of a 

graphic organizer.  

 

Objective: Writers will analyze the information found within 

their first/second/third/fourth/fifth source and record facts 

relevant to their topic in their graphic organizer.  

 

**Amount of sources depends on G&T, Gen Ed/ICS, RR 

Day 17 

**Student Copies 

needed for ICS or RR: 

paper will be built 

together but final 

copies will be produced 

individually 

**Gen Ed and G&T 

will research their own 

topics 

 Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the text Fast Food in 

Nation: The Mistake of Standing Alone 

(page 116-120) and provide textual 

evidence to support their ideas. 

Mini Lesson: Teacher will model how to synthesize 

information across resource and form an opinion from the 

information gathered.  

 

Objective:  Writers will synthesize the information they 

learn across several texts on the topic they selected in order 

to form a personal opinion about the topic and then use 

evidence from the text to support their claim. 



Day 18   Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the text  Fast Food in 

Nation: The Mistake of Standing Alone 

(page 116-120)  and provide textual 

evidence to support their ideas. 

Mini Lesson: Teacher will model how to create a thesis 

statement on a specific topic, with supporting details. 

(teacher models using French Fries) (note these are two 

separate sentences) 

 

Objective: Writers will compose a thesis statement (claim) 

from the various resources and a supporting claim sentence 

to enhance their thesis.  

Day 19  Mini Lesson: Teacher will model how to 

determine the theme/central idea using 

important information located from the 

previous lessons 

 

 Objective: Readers will identify the 

theme/central idea of  Fast Food in Nation: 

The Mistake of Standing Alone (page 116-

120) and provide supportive textual 

evidence.  

Mini Lesson: Teacher will model how to create an outline 

from information gather across all resources.  

 

Objective: Writers will generate an outline aligned to their 

topic using information gathered from their resources.  

Day 20  Mini Lesson: Teacher will review the 

components of a summary. 

 

 Objective: Readers will compose a 

summary of ―Fast Food Nation‖ and cite 

textual evidence within the summary. 

Mini Lesson: Teacher will model how to create an outline 

from information gather across all resources.  

 

Objective: Writers will generate an outline aligned to their 

topic using information gathered from their resources. 

Day 21  Read Aloud: Teacher will model how to 

make inferences on French Fries from the 

source ―The Omnivore‘s Dilemma‖ using 

textual evidence.  

 

 Objective: Readers will make inferences 

from  The Omnivore‘s Dilemma: (page 

81, 103, 104) and provide textual evidence 

to support their ideas. 

Mini Lesson: Using French Fries, the teacher will begin 

modeling how to compose an argumentative essay: 

introduction (hook, reasons, thesis) 

 

Objective: Writers will create the introductory paragraph 

with a hook, 3 reasons, and a thesis for an argumentative 

piece their topic of study. 

Day 22  Mini Lesson: Teacher will model how 

authors influence readers with their ideas 

and how readers determine the truth 

 

 Objective: Readers will analyze the claims 

presented in    The Omnivore‘s Dilemma: 

Mini Lesson: Using French Fries, the teacher will begin 

modeling how to compose an argumentative essay: 

introduction (hook, reasons, thesis) 

 

Objective: Writers will create the introductory paragraph 

with a hook, 3 reasons, and a thesis for an argumentative 



(page 81, 103, 104) and use textual 

evidence to determine the truth behind 

those claims 

piece their topic of study. 

Day 23 

**Internet site: Do 

French Fries Really 

Come from France?‖ 

 Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the text  The 

Omnivore‘s Dilemma: (page 81, 103, 104)  

and provide textual evidence to support 

their ideas. 

Mini Lesson: Using information gathered on French Fries, 

teacher will begin writing the body paragraphs using the 

evidence from the novel.  

 

Objective: Writers will create the body paragraphs using the 

reasons and evidence from their resources for an 

argumentative piece on their topic of study.  

Day 24 

 

**The History of 

French Fries Article 

 Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the  The Omnivore‘s 

Dilemma: (page 81, 103, 104)   and 

provide textual evidence to support their 

ideas. 

Mini Lesson: Using information gathered on French Fries, 

teacher will begin writing the body paragraphs using the 

evidence from the novel.  

 

Objective: Writers will create the body paragraphs using the 

reasons and evidence from their resources for an 

argumentative piece on their topic of study. 

Day 25  Mini Lesson: Teacher will review the 

components of a summary. 

 

 Objective: Readers will compose a 

summary of ―The Omnivore‘s Dilemma‖ 

and cite textual evidence within the 

summary. 

Mini Lesson: Using information gathered on French Fries, 

teacher will begin writing the body paragraphs using the 

evidence from the novel.  

 

Objective: Writers will create the body paragraphs using the 

reasons and evidence from their resources for an 

argumentative piece on their topic of study. 

Day 26  Read Aloud: Teacher will model how to 

make inferences on French Fries from the 

source ―Do French Fries Really Come 

From France?‖ using textual evidence.  

 

 Objective: Readers will make inferences 

from ―Do French Fries Really Come From 

France?‖ and provide textual evidence to 

support their ideas. 

Mini Lesson: Teacher will model how to create a counter 

claim to show a full understanding of all points of view. 

 

Objective: Writers will compose a counter claim to their 

topic of study to ensure an understanding of all points of 

view.  

Day 27  Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

Mini Lesson: Using evidence collected, teacher will model 

how to write a conclusion (restating reasons, ending with an 

insightful thought)  



 

 

 

 

 

 

 Objective: Readers will distinguish 

important facts from the   The History of 

French Fries    and provide textual 

evidence to support their ideas. 

 

 

Objective: Writers will create the conclusion paragraph 

restating the hook, reasons, and an insightful thought for an 

argumentative  piece on their topic of study.  

Day 28  Mini Lesson: Teacher will model how 

authors influence readers with their ideas 

and how readers determine the truth 

 

 Objective: Readers will analyze the claims 

presented in   The History of French Fries 

and use textual evidence to determine the 

truth behind those claims. 

Mini Lesson: Teacher will focus on a skill needed for 

revision within their papers; sentence structure, clarity of 

information/thoughts, figurative  language.  

 

Objective: Writers will revise their essays to enhance their 

writing.  

Day 29    Mini Lesson: Teacher will model how to 

distinguish important vs irrelevant facts 

from a text.  

 

 Objective: Readers will distinguish 

important facts from the text  The History 

of French Fries  and provide textual 

evidence to support their ideas. 

Mini Lesson: Teacher will focus on a skill needed for editing 

punctuation, spelling, etc… 

 

Objective: Writers will edit their essays to enhance their 

writing. 

Day 30  Mini Lesson: Teacher will review the 

components of a summary. 

 

 Objective: Readers will compose a 

summary of  The History of French Fries 

and cite textual evidence within the 

summary. 

Objective: Writers will generate a final draft of their piece 

through the use of google docs.  

Day 31 

 

RL.6.10 

 Post Assessment of Unit 4 Objective: Writers will generate a final draft of their piece 

through the use of google docs. 



Unit 5: Reading Biography & Writing Nonfiction Books 

Rationale: 

The Common Core Standards place incredible emphasis on reading and writing nonfiction.  In this unit, students will read narrative 

nonfiction. Students will learn how biographies are structured and how good readers can predict those structures and even come to 

rely on them.  Reading biography is very important for students, as they will be asked repeatedly through high school and college to 

read stories about the lives of people and the impact those people‘s lives had on the world.  Students will choose a person to read 

about and read across at least two texts to learn about that person.  Students will think about and study how different authors depict a 

person‘s life similarly and differently.  After much reading, students will create nonfiction books about the person they 

researched.  Writing their own books will help readers internalize the different features of texts and decisions that go on when creating 

informational texts.   

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

 Global Awareness  ETA Creativity and Innovation 

 Financial Literacy  ETA Critical Thinking and Problem Solving  

 Health Literacy   Communication (Interpersonal and Media 

Fluency) 

X Civic Literacy  ETA Collaboration and Teamwork 

 Career Awareness/Exploration  ETA Accountability, Productivity and Ethics 

 

 

 



Assessments & Final Products 

 Pre-Post Assessment: NJ Model Interesting Facts About Soil and Explanatory Writing - 2 prompts/1 paragraph each 

 

 Process Piece: Research - Based Nonfiction Book 

 Writer‘s Notebook 

 Reader‘s Notebook 

 

 Pre-Post Assessment NJ Model Curriculum 

 Informational/Expository Writing Rubric 

 Notebook Rubrics 

 Vocabulary Quizzes and Tests 

 

Overview: 

Students will read pre-selected mentor texts in order to both deepen comprehension of literary nonfiction texts as well as to study an 

author‘s style to get ideas for their own writing. In the first bend of this unit, students will be immersed in the genre of biography by 

participating in read aloud sessions as well as independently select a person and read several resources. Readers will explore the 

person‘s life by using several resources at varying levels. Students will collect and record details in sequential order. In the second 

bend of this unit, writers will interview a classmate and collect information about their life in order to create a mini-biography of their 

interview partner. The third bend of writing will be organizing and recording information, deciphering what important facts they 

should include and what they should leave out. Writers will also create an outline for their information in the organizational process 

and turn that outline into a research paper on their chosen person. Writers will look to refine word choice, tighten conventions and 

final publish their work. 

 

Common Core State Standards 

RI.1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when 

writing or speaking to support conclusions drawn from the text 

RI.2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

RI.3 Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

http://www.corestandards.org/ELA-Literacy/CCRA/R/2/


R.4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and 

analyze how specific word choices shape meaning or tone. 

RI.5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, 

chapter, scene, or stanza) relate to each other and the whole. 

RI.6 Assess how point of view or purpose shapes the content and style of a text. 

RI.7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
1
 

RI.9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the 

authors take. 

 

W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, 

organization, and analysis of relevant content. 

W.6.2a Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, 

comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when 

useful to aiding comprehension. 

W.6.2b Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples. 

W.6.2c Use appropriate transitions to clarify the relationships among ideas and concepts. 

W.6.2d Use precise language and domain-specific vocabulary to inform about or explain the topic. 

W.6.2e Establish and maintain a formal style. 

W.6.2f Provide a concluding statement or section that follows from the information or explanation presented 

 

 

Learning Goals 

 I can effectively develop a topic with relevant facts, definitions, details and other information and examples.  

 I can use precise language when explaining my topic.  

 I can determine credible sources that can be used to highlight information on my topic.   

 I can determine the central idea of a text and how it is conveyed through particular details.  

 I can compose a summary of a text without personal judgment or opinion.  

 I can determine the meaning of unknown words through the use of context clues, and decide how it impacts the text.  

 I can analyze how particular ideas impact a text.  

 

 



Essential Questions 

 Why do authors write biographies?  

 What is biography? 

 What are the predictable patterns and sections of biography? 

 How does audience determine what facts are included and excluded?  

 How does author’s perspective shape which facts and ideas are included and excluded? 

 How do writers organize their ideas? 

 How do writers plan effectively? 

 How do writers decide which facts to include and which to not include? 

 How do writers elaborate their ideas?

Reading & Writing Skills  

 Determining importance 

 Questioning 

 Predicating 

 Monitoring for Meaning 

 Analyzing 

 Synthesizing 

 Retelling 

 Summarizing 

 Paraphrasing 

 Elaboration 

 

Resources 

 Students will need at least THREE resources on the same person: 2 books and one internet article 

 Class mentor texts Harriet Tubman 



 Reader‘s and Writer‘s notebooks 

 Independent reading books 

 

Instructional Methods 

 Independent Reading & Writing  

 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 

 Think-Aloud  

Vocabulary 

 Character/personality traits (continuation from Unit 2, domain-specific) 

 Biography 

 Domain-specific vocabulary word lists based on the time period and the person the biography is based on (10-15 words for 

special education classes, 15-20 for mainstream classes), each student will develop on their own 

 



Differentiation for All Learners 

 

For struggling readers and writers: 
 May read only two texts 

 Teacher may download the article for students to ensure the article is a good fit and use a highlighter to illuminate the 

important events/ facts 

 Create a booklet with the template already created - so students can fill in topic, text, pictures, etc. without having to format 

 Some students may only be able to make a t-chart of ―author‘s words‖ and ―in my own words‖ and that is what they will 

publish with pictures 

 Vocabulary list may be shorter (10-15 domain-specific words) 

 

For enrichment, students can: 

Unit 5-Suggested G & T Targets 

 Students will read at least 3 biographies. (could be in book club or independently depending on availability in class library.) 

 Options for written biography could include: 

o Author study 

o Influential person in their lives (someone famous but had influenced them in some way.) 

 Research paper essays should have more research based citations. 

 Students should begin to cite sources appropriately using MLA style (or whatever department decides on.) 

 Longer in length. 

 3 or pieces of evidence from different accredited sources. (print, internet, interview, etc.) 

 Optional PowerPoint or poster board presentation of biography, (students learn how to pick out essential information to 

present.) 

 

Unit 5- Reading Biography 

 

Struggling Writers 

 

 Students develop 8-10 interview questions as a class. 

 Students will write 1-2 paragraphs on information gathered from partner-writing a biography. 

 



Struggling Readers 

 Phonics instruction/enrichment 

 Independent reading for 15-20 minutes 

 

 

Suggested Reading & Writing Strategies for Small Groups and Conferences  

Reading: 

 Readers know that nonfiction is a type of writing that is REAL – it isn‘t story – it is information given to learn 

 Readers learn about expository nonfiction and narrative nonfiction – and they look at both kinds with a partner and think about 

how they are similar and different. 

 Readers know that when reading expository nonfiction, they need to read the entire text – not just parts – they read across the 

page and down the page, from beginning to the end. 

 Readers know that when reading nonfiction they are learning.  They can jot new facts down and then share their facts with a 

partner. 

 Readers think about the facts they are learning in a paragraph – one way they can think about what they are learning is by 

noticing which facts seem to be unimportant and then share their thinking.     

 Readers think about the author of a nonfiction text and ask themselves as they read: Why does the author want me to know 

these facts?   

 Readers know that they can never fully get the big idea the first time they read expository nonfiction – this kind of reading 

requires rereading, sometimes two and three times – parts of the text and even the entire text. 

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Readers can label each paragraph with a few words to help identify what that paragraph is mostly about. 

 Readers can read many books on one subject – this helps a reader become an expert by collecting facts and ideas from many 

sources. 

 Readers can begin to think about how two of their books teach the same topic differently and share with a partner.   

 Readers highlight or flag information they already know from a previous reading.  Then, they jot facts that are new and share 

findings. 

 Readers notice the claims that an author may be trying to have them believe – and then they think about how they know this. 



 Readers make claims about their topics – and they share why they feel this way and use evidence from a text to support their 

thinking. 

 Readers know that as they are reading – they can stop and ask themselves questions about a part of the text that seems fuzzy or 

unclear – then as they read on – they try to answer their question using text-based answers. 

 

Writing 

 Writers will introduce the topic clearly, provide a general observation and focus, and group related information logically. 

 Writers will develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to 

the topic. 

 Writers will convey information accurately. 

 Writers will link ideas within and across categories of information using words, phrases, and clauses. 

 Writers will use precise language and domain-specific vocabulary to inform about or explain the topic. 

 Writers will Compare-and-Contrast the similarities and differences between things. 

 Writers will explore Cause-and-Effect and describe a cause and the result, or effect, of that cause. 

 Writers will explore Problem-and-Solution and describe a problem and offer one or more solutions. 

 Writers will tell readers how something happens or explains in a step-by-step process. 

 Writer‘s Summary describes the main points of a piece of writing. 

 Writer‘s explanatory gives the meaning of a topic. 

 Writers will research in order to organize information about a topic.  

 

 

 

 

 

 

 

 



General Education Classroom 

Suggested Scope and Sequence 

 Reading Lesson Objectives Writing Lesson Objectives 

Day 1 

 

Immersion  

 

SL 6.1 

RI 6.1 

W6.2a 

1 hour 

 

Using a narrative-nonfiction text, students will listen to a 

biography about Harriet Tubman and then discuss the 

text referring explicitly to the details.  Students will then 

write down three characterization words that describe 

Tubman.   

 

Using the class read aloud, students will independently 

reread and extrapolate 3-5 explicit details in order to 

support a claim about a character trait of the subject of 

the text.  

 

(Type up the Harriet Tubman picture book so students 

can receive a copy)  

30 minutes  

 

Using a whole class discussion, students will 

independently develop a list of 10 to 8 interview 

questions to ask his/her partner about his/her life.  

 

(This will be complete in the Writer’s Workshop 

Notebook) 

Day 2 

 

Immersion 

 

RI 6.1 

W 6.2a 

SL 6.1a 

1 hour 

 

Using Harriet Tubman picture book, students will pull 

out the key events of Tubman‘s life by creating a timeline 

and recording at least 5 major moments in his life.  

 

Using a timeline as a guide, students will write a 

summary of the first Harriet Tubman book ensuring that 

the summary is free of personal judgment and opinion. 

30 minutes 

 

Using the interview questions, students will gather 

information on his/her partner with specific evidence 

for three major events within their partner‘s life.  

 

(Information in Writer‘s Workshop) 



Day 3 

 

Choosing  

Collecting 

 

RI 6.1, 2,3 

W 6.2a,b 

SL 6.2 

1 hour 

 

15 minutes independent choice reading 

 

Students choose from the options of biography text sets.   

 

Students begin to read independently from their first 

nonfiction resource, recording 3-5 key events on a 

timeline in order to infer character traits of the subject of 

the text. 

 

30 minutes 

 

generate a timeline of his/her partner‘s life into early 

years, elementary years, and middle school years by 

using the answers provided during the partner 

interview while working independently.  

Day 4 

 

RI 6.1,2,3 

W 6.2a,b 

1hour 

15 minutes choice independent reading 

 

Students continue adding to the timeline for resource #1 

 

Readers keep a double-sided notebook in order to pull 

out important details about a person‘s life and then 

rewrite those facts in their own words.  

 

Important Facts/ In My Own Words  

30 minutes 

 

compose a student biography of his/her partner 

through the use of partner generated timelines and 

interview questions while working independently.  

Day 5 

 

RI 6.1,2,3 

W 6.2a,b 

1 hour 

15 minutes choice independent reading 

 

Students continue using the strategies taught previously.   

 

Readers think about how authors organize biography 

texts.  As they read, they use a post it to mark the 

different sections such as early life, role models, 

obstacles, etc. 

30 minutes 

 

revise their student biographies through the use of 

partner sharing/peer reading to ensure 100% accuracy 

in their partner‘s biography.  

Day 6 

 

SL 6.1 

1 hour 

 

Read Aloud: Teacher begins read aloud on 2nd resource 

30 minutes 

 

tell/share his/her student biography of their partner by 



RI 6.1,2,3 

W 6.4 

on Harriet Tubman.  As they listen, students jot and 

discuss which facts they know from the first read aloud 

and which facts are new.  Class generated chart 

 

Students continue reading text sets 

sharing the work they composed independently to the 

class.  

Day 7 

 

SL 6.1 

RI 6.1,2,3 

W 6.2b 

1 hour  

15 minutes choice independent reading 

 

Read Aloud: Teacher continues reading resource #2 on 

Harriet Tubman as students create a new timeline for this 

new resource. 

 

Students continue independent research 

Students begin Biography Book 

30 minutes 

 

outline the sections of their biography with sub 

categories through the use of the information 

collected during independent reading by creating 5 to 

6 sections for the biography. 

Day 8 

 

SL 6.1 

RI 6.1,2,3 

W6.2b 

1 hour 

15 minute choice independent reading 

 

Read Aloud: Teacher continues reading resource #2 on 

Harriet Tubman as students add to the timeline, notice 

the way the author has organized the text and consider 

the newer facts we are learning.. 

 

Students continue independent research 

 

30 minutes 

 

construct the table of contents of the biography 

through the use of the outline to accurately label the 

chapters and page numbers with 100% success.  

.  

Day 9 

 

SL 6.1 

RI 6.1,2,3 

W 6.2b,c,d  

1 hour  

 

Read Aloud: Teacher continues reading resource #2 on 

Harriet Tubman as students add to the timeline, notice 

the way the author has organized the text and consider 

the newer facts we are learning.. 

 

Students continue independent research 

 

30 minutes 

 

*teacher will model how to use notes to compose the 

sections of their biography 

 

Writers will write each section of the biography 

through the use of self-generated notes gathered 

during independent reading using 5 to 6 textual 

evidence 

 



Day 10 

 

SL 6.1 

RI 6.1,2,3 

W 6.2e,f 

1 hour  

 

Read Aloud: Teacher completes reading resource #2 on 

Harriet Tubman as students add to the timeline, notice 

the way the author has organized the text and consider 

the newer facts we are learning. 

 

Readers discuss character traits of Harriet Tubman and 

use details from both resources to support their thinking. 

 

Students continue independent research - thinking about 

character traits of person. 

30 minutes 

 

*Teacher model how to use notes quickly 

 

write the each section of the biography through the 

use of self-generated notes gathered during 

independent reading using 5 to 6 textual evidence.  

 

Day 11 

 

RI 6.1,2,3 

W 6.10 

30 minutes 

 

Readers continue reading from their resources - readers 

create a glossary of terms and keywords related to their 

topic found across all resources. 

1 hour 

 

revise his/her biography to locate key words relevant 

to the time period of the biography and define 6 to 8 

words with 100% success for a glossary.  

Day 12 

 

RI 6.5,6 

W 6.8,9 

30 minutes 

 

Readers consider the author‘s point of view and how they 

can validate their thinking. Using both books read, 

readers think about if both authors have the same opinion 

of the famous person they wrote about.   

1 hour 

 

revise his/her biography to ensure that information is 

accurate and sentence structure is correct through 

peer sharing with 80% success.  

 

Day 13 

 

RI 6.1,2,3 

W 6.4 

Readers begin reading a 3rd resource on Harriet 

Tubman in order to find new information not found in the 

first two resources. 

1 hour 

 

assemble the biography with accurate page numbers 

through the use of constructed sections and table of 

contents with 90% success 

 

Day 14 

 

RI 6.1,2,3 

Readers begin reading a 3rd resource on Harriet 

Tubman in order to find new information not found in the 

first two resources. 

1 hour 

 

collect illustrations to be used within the biography 



W 6.4 by reviewing important events within the individual‘s 

life with 5 to 6 illustrations.  

Day 15 

 

RI 6.7,8,9 

W6.4 

Putting the final draft together Putting the final draft together 

 

produce an accurate biography through the use of 

information gather containing a table of contents, 

glossary, and illustrations throughout the unit with 

100% success.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 6: Reading & Writing Memoir 

Rationale: 

The Common Core Standards ask sixth graders to read for author‘s point of view.   Readers are also asked to determine a central idea 

in a nonfiction text and to then understand how that idea is elaborated and conveyed.   The study of memoir lends itself well to 

reaching these goals.  Memoir is in fact nonfiction – but literary nonfiction.  The stories are real, and yet told in a way that pulls a 

reader in like a story.  The memoir is built around sturdy themes such as love, loss, growing up, death, innocence, etc.  Anecdotes are 

built around such a theme as an author explores the meaning and lessons of the memories.  Readers will spend time with memoirs, 

reading and rereading and asking themselves: What is this author trying to say about his or her life?  What lessons does this memoirist 

want to teach me?  What details from the story connect to this lesson?  Ultimately, students will think about how the point of view or 

perspective of an author shapes the memoir.  By reading memoir – students will also capture the essence of this genre and begin 

writing memoir.  The Common Core Standards ask students to ―develop narratives of real or imagined experiences.‖  Drawing upon 

what they already know – themselves – writers will explore the themes of their own lives developing narrative technique and a 

command of conventions along the way.  

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

 Global Awareness  E, T, A Creativity and Innovation 

 Financial Literacy  E, T Critical Thinking and Problem Solving  

 Health Literacy  E, T Communication (Interpersonal and Media 

Fluency) 



 Civic Literacy  E, T Collaboration and Teamwork 

 Career Awareness/Exploration  E, T Accountability, Productivity and Ethics 

 

Assessment & Final Products 

 Pre/Post Unit Assessments 

 Reading Reponses 

 Reader‘s Notebook 

 Compare and Contrast Essay 

 Creation of a memoir booklet 

 Vocabulary Tests and Quizzes 

 

Overview: 

Since this is both a reading and writing unit, students will read the pre-selected mentor texts to both deepen comprehension of literary 

nonfiction texts as well as to study an author‘s craft to get ideas for their own writing.  In the first bend of this unit, students will 

become immersed in the genre of memoir by participating in read aloud sessions as well as independently reading a memoir book in a 

book club.  Readers will look for the small details of the memoir to see how they add up to a bigger idea and learn how to summarize 

a memoir free of personal judgment and opinion.  A good deal of emphasis will be place on looking for themes and using text 

evidence to support a theory.  Students will also flash draft responses to memoir – by growing an idea about a character and then using 

evidence to support that idea.  In this first bend, writers are building a working definition of this genre as well as brainstorming ideas 

and free-writing ideas for their own memoirs by exploring the larger themes of their lives.  In the second bend of this unit, learners 

have a stronger sense of the genre of memoir, and how it is different from a personal narrative.  They have practiced writing 

summaries and argument-based responses.    Now, readers can revisit memoirs from bend one as well as begin reading new mentors to 

not only summarize the memoir but also go deeper by looking for the central ideas the author seems to be circling.  Readers will look 

for the lessons learned in each memoir as well as the distinct point of view of the writer and how that may or may not distort the actual 

memory.  At this point writers will commit to a theme of their lives they will build their stories around and begin to play with 

figurative language and sensory details as a way to pull the reader in closer.  In the last bend of the unit, readers will begin to 

synthesize the genre of memoir by looking across the memoirs they have read and noting the common threads and differences in how 

childhood is depicted.  Writers will look to refine word choice, tighten conventions and final publish their works.   



 

Common Core 

RI 6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

RI 6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through 

examples or anecdotes). 

RI 6.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical 

meanings. 

RI 6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the 

development of the ideas. 

RI 6.6 Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text. 

 

W6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and 

well-structured event sequences. 

W6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event 

sequence that unfolds naturally and logically. 

W6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

W 6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting 

to another. 

W6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events. 

W6.3e Provide a conclusion that follows from the narrated experiences or events. 

 

 

L.6.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

L.6.3a Vary sentence patterns for meaning, reader/listener interest, and style. 

 

 

 

 

 

http://www.corestandards.org/ELA-Literacy/L/6/2/


Learning Goals 

 I can determine which details are important when reading a Memoir. 

 I can use the information I have learned when reading a Memoir to make inferences about the author‘s life. 

 I can  

 I can use context clues to help me figure out complex words and phrases. 

 I can distinguish between when I am reading about a person, an event, or an idea.  

 I can explain why an author makes specific decisions about where to place a sentence, a paragraph, or chapter.  

 I can determine the author‘s point of view when reading Memoir. 

 I can write a personal narrative using effective techniques relevant, descriptive details and a well-structured event sequence. 

 I can capitalize the beginning of each new sentence and check my writing for spelling. 

 

Essential Questions 

 Does point of view affect how a memoir is written and how it is interpreted?   

o Guiding Questions   

o What are the characteristics of a memoir? 

o How do authors use literary devices to create a memoir?   

o What themes do writers draw upon when writing Memoir? 

o How does a memoir differ from an autobiography or a biography?  

o How are universal human experiences exhibited in Memoir?  

o How credible is a memoir? How does the author‘s point of view affect the telling of the story? 

Reading & Writing Skills 

 Determine Importance 

 Infer Ideas 

 Highlight accurate text evidence 

 Find the central idea 



 Summarize a text 

 Analyze texts for craft and meaning 

 Notice figurative language and its meaning 

 Understand text structure 

 Author‘s point of view 

 Create a context for writing 

 Use appropriate sequence 

 Use narrative technique such as inner thinking, figurative language, sensory detail 

 Leads and conclusions 

 

Resources 

 Excerpt from Marshfield Dreams by Ralph Fletcher 

 ―Fits and Starts‖ by Matthew Zunoni Muller from Hippocampus.com 

 Chicken Sunday by Patricia Polacco  

 ―Courage‖ by Mel Meyer from Hippocampus.com 

 ―Knuckleheads‖ from Knucklehead by John Scieska  

 ―Eleven‖ by Sandra Cisneros from Women Hollering Creek By A'Rynn D 

 Ability-Based Book Club Texts 

Knucklehead, My Everest Story, Been to Yesterdays, Knots in My Yo-Yo String, Boy, Red Scarf Girl, Marley and Me 

 ―Hot Combs, Watermelon, and Hello Kitty Backpacks‖ 

 

Instructional Methods 

 Independent Reading & Writing  



 Close Reading 

 Guided Reading 

 Small-Group Strategy Lessons 

 Explicit, Whole-Group Mini-Lessons 

 Explicit Strategy Instruction  

 Read Aloud  

 Partner Reading  

 Turn and Talk  

 Stop and Jot 

 Reading Log 

 Free-Writing 

 Writing Process 

 Think-Aloud  

 

Vocabulary 

 Memoir: a narrative composed from a personal experience that focuses on the significance of the relationship between the writer 

and the memory. MUST CONTAIN A REFLECTIVE PIECE 

Personal Narrative – ―Personal narratives are chronological stories about one‘s life: this happens, then this, then this. They 

contain characters (the central character will be the author), a plot (two or more events occur in a sequence of time), and they take 

place in a setting. The plot usually involves a problem that is solved, a tension that is resolved, or something big that changes.‖ 

 Words to describe theme and character traits 

 Figurative language i.e. Metaphor/Simile



 

Differentiation for All Learners 

General Education Students 

 Students will publish 3-5 memoirs centered on a 

common theme or topic. 

 Students will publish a 1-2 page response to essential 

question. 

 Students will read 1 memoir book and 1 choice book 

independently and in club. 

 Students will maintain a mentor text folder. 

 

For struggling readers and writers: 
 Students will publish 1 Final Memoir (may be a 

personal narrative) 

 Students will publish a reflection 

 Students will keep reading notebooks for jots and 

thoughts. 

 Students will read 1 memoir with support. 

 

For enrichment, students can: 
 Students will publish 5-6 memoirs centered on a 

common theme. Student maintains a mentor text folder. 

 Students will publish a poem that connects to life 

theme. 

 Students will publish a 2-3-page response to essential 

question. 

 Students will read 2 memoirs independently in book 

club. 



Unit 6-Suggested G & T Targets 

 Students will publish 5-6 memoirs centered on a common theme. Student maintains a mentor text folder. 

 Students will publish a poem that connects to life theme. 

 Students will publish a 2-3-page response to essential question. 

 Students will read 2 memoirs independently in book club. 

Unit 6- Memoir Targets 

Struggling Writers 

 Brainstorm list of memories  

 Break list down to more specific moments 

 Choose moment (event) to develop into memoir. 

Struggling Readers 

 Class novel for students 

 Independent reading for 15-20 minutes 
 

Suggested Reading & Writing Strategies for Small Group and Conferences 

Reading 

 Readers know that nonfiction is a type of writing that is REAL – it isn‘t story – it is information given to learn 

 Readers learn about expository nonfiction and narrative nonfiction – and they look at both kinds with a partner and think about 

how they are similar and different. 

 Readers know that when reading expository nonfiction, they need to read the entire text – not just parts – they read across the 

page and down the page, from beginning to the end. 

 Readers know that when reading nonfiction they are learning.  They can jot new facts down and then share their facts with a 

partner. 

 Readers think about the facts they are learning in a paragraph – one way they can think about what they are learning is by 

noticing which facts seem to be unimportant and then share their thinking.     

 Readers think about the author of a nonfiction text and ask themselves as they read: Why does the author want me to know 

these facts?   



 Readers know that they can never fully get the big idea the first time they read expository nonfiction – this kind of reading 

requires rereading, sometimes two and three times – parts of the text and even the entire text. 

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Reading nonfiction means that readers learn new ideas – not just small facts.  One way they can find the big idea of a text is by 

collecting three important facts in a paragraph and then asking – how do these facts seem to add up?   

 Readers can label each paragraph with a few words to help identify what that paragraph is mostly about. 

 Readers can read many books on one subject – this helps a reader become an expert by collecting facts and ideas from many 

sources. 

 Readers can begin to think about how two of their books teach the same topic differently and share with a partner.   

 Readers highlight or flag information they already know from a previous reading.  Then, they jot facts that are new and share 

findings. 

 Readers notice the claims that an author may be trying to have them believe – and then they think about how they know this. 

 Readers make claims about their topics – and they share why they feel this way and use evidence from a text to support their 

thinking. 

 Readers know that as they are reading – they can stop and ask themselves questions about a part of the text that seems fuzzy or 

unclear – then as they read on – they try to answer their question using text-based answers. 

 

 

Writing: 

 Writers can create a character by thinking about the character in the following four ways: what the character does, what the 

character thinks, what the character says, and from a description of the character.  

 Writers will focus on starting with the character and envisioning scenarios in which the character struggles with a problem or a 

strong need that must be met.  

 Writers must choose point of view: First-person and third-person  

 Writers must include dialogue. 

 Writers must include inner thoughts and feelings. 

 Writers must explore the setting and significance of it. 

 Writers refer and embed story elements. 

 



General Education Classroom  

Suggested Scope and Sequence 

Session Reading Writing 

1 

 

Immersion/ Reader‘s Response 

 

RL 6.1,6.2,6.3, 6.6 

W 6.1 

Target: Readers will examine the 

character of Rachel through the use of a 

read aloud noting textual evidence. 

 

Read Aloud ―Eleven‖ by Sandra Cisneros  

(See attached annotated text with 

questions) 

 

 

Target:  Writers will select words to 

define Rachel’s character and explain 

using textual evidence. 
 

Handout a list of words that describe 

Rachel.  Have students choose which word 

they best feel defines her personality 

 

Free-write – Extend the read aloud by 

having students explore through writing an 

idea brought up in the discussion.  Writers 

use evidence when they write about texts.   

 

2 

 

Immersion/ Reader‘s Response 

 

RL 6.1,6.2,6.3, 6.6 

W6.1 

Target: Readers will examine the 

character of Max in a read aloud using 

textual evidence as findings.  

IR – Choice Books 

 

Read Aloud ―Fits and Starts‖ by Matthew 

Muller (See attached annotated text with 

questions)  

 

 

Target: Writers will examine the 

character Max citing characters traits 

with textual evidence. 

 

Free-write – Writers think about the 

memoir ―Fits and Starts‖ and answer the 

question: What kind of a boy was 

Matthew?  Students refer to a list of 

character traits.  What text evidence do we 

have to support our answer?  

3 

 

Immersion /Summary 

 

RL 6.2 

Target:  Readers will review their role 

of book club and select a book with their 

peers for this unit.  

 

Introduction to Book Club Books and 

Target:  Writers will create a summary 

of past read- aloud noting the important 

events independently.  

 

What is a summary?  How do we write a 



 Groups 

 

Mini-lesson/ IR – Getting started in your 

memoir book club. 

 

summary? How is summary different from 

a response? 

 

Using ―Fits and Starts‖ teacher models 

writing a summary.  Create a formula for 

summary – students write a summary for 

―Eleven‖.   

4 

 

Immersion/ Summary/Collecting 

 

RL 6.1 

W6.3 

Target: Readers will examine the small 

details of a memoir and how these 

provide insight about the author.  

 

Mini-lesson/ IR – Readers can approach 

memoir much in the same way as reading 

fiction – they think about the author like a 

character and they ask themselves: What 

small details am I learning about this 

character?  How do these details help me 

understand this person‘s life?   

Target:  Writers will create a timeline of 

(either grade level or emotional 

journeys) of their life independently.   

 

Grade school timelines – Students create a 

timeline from the perspective of school and 

jot as many memories as they can onto the 

timeline – remembering that both big and 

small memories are worthy.  Teacher 

models. 

5 

 

Immersion/ Collecting 

 

RL 6.1, 6.2, 6.3, 6.6 

W6.3 

 

Target: Readers will examine the 

language of the author and infer the 

meaning of the word choice through a 

read aloud.  

 

 

Short Read Aloud: ―Knuckleheads‖ by 

John Scieska   

 

(See attached annotated text with 

questions) 

 

Independent Reading in Book Clubs 

Target:  Writers will complete a chart 

on 

(places/people/memories/lessons/theme) 

and free write from these ideas 

independently 
 

 

Students fill out the chart and then try to 

free-write: 

Places/People/Memories/Lessons/Theme 

 

Teacher models thinking of a place she has 

been and then thinking about the people 

who were there and the memories 

associated w that place.  Then she thinks 



about the lessons and themes of those 

memories.  Free write off chart. 

6 

RL 6.1, 6.2, 6.3, 6.6 

W6.3 

Target: Readers will examine the 

language of the author and infer the 

meaning of the word choice through a 

read aloud.  

 

Read Aloud: ―Marshfield Dreams‖ by 

Ralph Fletcher (See attached annotated 

text with questions) 

 

 

 

Target: Writers will generate a list of 

themes to draw/list memories 

independently. 

 

 

Writing Territories – Writers choose a few 

themes from a list of themes to draw webs 

or make lists of memories.  For instance, if 

they choose the theme of  ―courage‖ then 

they may explore memories of hiking in 

the wilderness, blackouts and 

rollercoasters.   (See themes of memoirs 

list)      Teacher models. 

7 

 

RL 6.2 

 

L 6.2 

 

Target: Readers will examine previously 

read memoirs to compare and contrast 

themes.   

 

Students independently reread ―Eleven‖, 

―Fits and Starts‖, ―Marshfield Dreams‖ 

and ―Knuckleheads‖: Synthesize the 

mentor texts read so far by having students 

think about the similarities and differences 

in ―Eleven‖, ―Fits and Starts‖, 

―Knucklehead‖ and ―Marshfield Dreams‖.  

Lead the discussion to thinking about 

common themes/different themes.  Have 

students look at ―Memoir Themes‖ chart 

for ideas.   

 

Students begin to compare and contrast 

two memoirs. 

Target: Writers will understand how to 

correctly use capitals and end 

punctuation.  Writers will edit several of 

their own mistakes in their notebooks. 

 

 

 

Writing with Conventions – Writing in full 

sentences using capitals and end 

punctuation. 

 

Writers continue to free-write in their 

notebooks from their webs, lists and 

timelines. 



 

8 

 

RL 6.1   

W6.3 

Target: Readers closely read their book 

club books, stopping at least 3 times to 

jot down a theory about the kinds of 

relationships the narrator has to the 

other “characters” in the memoir.  

 

IR in Book Clubs  

 

Readers think about the memoirist and ask 

themselves: What kind of details am I 

learning about the author and his 

relationships with his or her family?  Were 

they happy? Difficult?  How do I know? 

 

 

Target: Writers create a booklet on a 

central theme with four to eight 

memories reflective of the theme 

independently.  

 

Choosing a Seed Idea and Developing the 

idea in the Notebook:  Students commit to 

a theme they wish to explore about their 

lives.  They also choose 4-8 memories they 

feel best reveal that theme.   

 

Students create a draft booklet – theme 

labeled on front cover and title on each 

separate page for each memory. 
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RL 6.6 

W6.3b 

Target: Readers closely read their boob 

club books, stopping at least 3 times to 

jot down evidence-based theories they 

are making about the quality of life of 

the narrator.   

 

 

Mini-Lesson/ IR – How does the narrator‘s 

perspective shape how the story is told? 

 

Readers think about the perspective of the 

narrator.  Is the narrator young or old?  Is 

the narrator rich or poor?  Does the 

narrator have an easy life or a difficult life?  

How do you know?   

 

Target: Writer’s will examine how to 

“zoom in” on a moment within their 

memoirs and apply this to their writing 

independently.  

 

Read Aloud ―Whistling‖  - Students think 

about how the author zooms in on a 

significant moment.  How does the author 

slow down the moment? 

 

Zooming in on the moment 

10 Target:  Readers closely read their boob   Target:  Writers will incorporate small 



 

RL 6.6 

W6.3d 

 

 

club books, stopping at least 3 times to 

jot down evidence-based theories they 

are making about the quality of life of 

the narrator.   

 

 

Mini-Lesson/ IR – How does the narrator‘s 

perspective shape how the story is told? 

 

Readers think about the perspective of the 

narrator.  Is the narrator young or old?  Is 

the narrator rich or poor?  Does the 

narrator have an easy life or a difficult life?  

How do you know?   

 

details of character facial expression, 

body language, and sensory images to 

enhance the memoir piece.  

 

 

 

Adding small details such as character 

facial expression, body language and 

sensory images.   
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RL6.1, RL6.2 

W6.3d 

 

Target: Readers will examine the 

language of the author and infer the 

meaning of the word choice through a 

read aloud.  

 

 

Read Aloud– Patricia Polacco – Chicken 

Sunday 

 

Target: Writers will edit memoir pieces 

to include figurative language; 

metaphors and similes within the text.  

 

Using author‘s craft of Polacco - Using 

figurative language: Metaphor and Simile 

12 

 

RL6.1, RL6.2 

W6.3d 

 

 

Target: Readers will examine the 

language of the author and infer the 

meaning of the word choice through a 

read aloud.  

 

Read Aloud – Patricia Polacco  - Chicken 

Sunday 

 

 

Target:  Writers will edit memoir pieces 

to include figurative language; 

metaphors and similes within the text. 

 

Using author‘s craft of Polacco  



16 

 

RL 6.3 

L.6.3a 

 

Target: Readers examine the timeline of 

events of their memoirs and then discuss 

how the character responded to those 

different events.   

Final Drafting / Editing  

 

Target: Writers will vary their sentence 

patterns for meaning, reader/listener 

interest, and style. 

 

17 

 
Target: Readers examine how the 

narrator responded events in the 

Target TBD  

13 

 

RL 6.4 

W6.3b 

Target: Readers will think examine the 

word choices an author makes and how 

those word choices can affect the tone or 

mood or meaning of the memory.   

 

Target: Writers will edit memoir pieces 

to add dialogue to reveal the character’s 

traits independently.  

 

Adding realistic dialogue that reveals 

character trait 

14 

 

RL 6.5 

W6.1 

 

 

Target:  Readers think about particular 

sentences in a memoir that stand out in 

some way.  Readers pull out a quote and 

discuss that quote with book club. 

 

 

 

 

Target: Writers will explain through 

writing how a particular quote has 

meaning using text evidence 

independently.  

 

Writing off a Quote – Readers reread the 

mentor texts from their folder and find a 

meaningful quote to write a one-page 

response.  Teach should model with a pre-

written response that uses beginning, 

middle and end as well as text evidence. 

 

If time allows, students work on memoirs. 

15 

 

RL 6.3 

Target: Readers pay attention to the 

order of events in a memoir. They create 

a timeline by rereading specific parts  - 

and by plotting the most important 

events at the beginning, middle and end 

of the story.   

Target: Writers will use a checklist to 

help them revise and edit their drafts. 



RL 6.3 memoir and how those events shaped 

the narrator’s perspective or 

personality.     

18 

 

RL 6.3 

Target: Readers examine the essential 

question and discuss possible answers 

with book clubs: Does point of view affect 

how a memoir is written and how it is 

interpreted?   

Writing Reflection  

 

Target: Writers draw upon all of the 

readings in this unit to thoughtfully 

examine and write about the essential 

questions: Does point of view affect how 

a memoir is written and how it is 

interpreted?   

 

19 

 

RL 6.2 

 

Target: Readers examine the essential 

question and discuss possible answers 

with book clubs: Does point of view affect 

how a memoir is written and how it is 

interpreted?   

Writing Reflection 

 

Target: Writers draw upon all of the 

readings in this unit to thoughtfully 

examine and write about the essential 

questions: Does point of view affect how 

a memoir is written and how it is 

interpreted?   

 

20 End of Unit Celebration  End of Unit Celebration  

  



Excerpt from Marshfield Dreams by Ralph Fletcher  - Annotated Version for Teacher 

This is such a short read aloud – read it through once without stopping.  Then, hand it out for a close reading.   

There‘s a town called Marshfield in the state of Vermont.  You can also find a Marshfield in Maine, one in Missouri, and one in 

Wisconsin.  I grew up in Marshfield, Massachusetts.  The curly part of Massachusetts that sticks out into the ocean is Cape Cod.  

Marshfield sits on that ocean, just above that curl.  Why do you think Ralph tells the reader about the other Marshfields?  How does 

this use of craft set the tone of the memory?  

I lived on Acorn Street in a regular house bordered by forests on two sides.  Dad owned seven acres of woods in back.  Across a dirt 

driveway we had Ale‘s Woods, a forest of pine trees.  The pines dropped millions of needles, which gave the forest floor a nice, 

springy feel.  Those trees were great for climbing.  If I crawled out too far on a limb and fell, the soft needles cushioned my fall, so I 

never got hurt.  Why do you think Ralph refers to his house as a “regular” house?  What picture does he want you to have in your 

mind about his childhood home?  How do you know? 

The woods held magical things.  We found snakeskins, real Indian arrowheads, box turtles, beehives, snake spit on tall grass.  We dug 

up the buried trash from people who lived there many years ago.  We saw gravestones so old we could no longer read the names 

carved on them.  We found all kinds of mushrooms.  Some were edible, and others were poisonous toadstools.  Mom said to think of 

them as strangers – some are good, some are bad, and since you couldn’t tell the difference it was best to leave them alone.  

One morning in the woods I stepped into a fairy ring of mushrooms, a big circle ten feet across.  Why does Ralph refer to his mother in 

this paragraph?  How does this help the reader understand his childhood?  How does this sentence help the reader make sense of 

Ralph’s relationship to his mother? Or – does it? 

There was a tiny stream in our backyard small enough so you could step from one bank to the other.  This stream flowed under the dirt 

driveway and formed a swamp at the edge of Ale‘s Woods.  I loved the dank smell of that swamp and all the things that lived there: 

mossy logs and goggle-eyed frogs, bloodsuckers and eels and foul-smelling skunk cabbage.  Half the swamp was underwater, and the 

other half contained thick, dense mud.  It was impossible to walk through that muck without getting stuck.  More than once I tried and 

left behind one of my sneakers, a lost sole sunk forever at the bottom of the swamp.  I got in trouble for that.  But today I’m glad 

to know that something of mine was left behind in Marshfield.  Note the figurative language above.  What is the literal meaning of 

Ralph’s memory and his shoes?  Think deeper – what other way can you spell sole?  How does this shift the meaning?  Now reread 

the sentences. 



Excerpt from Marshfield Dreams by Ralph Fletcher   

There‘s a town called Marshfield in the state of Vermont.  You can also find a Marshfield in Maine, one in Missouri, and one in 

Wisconsin.  I grew up in Marshfield, Massachusetts.  The curly part of Massachusetts that sticks out into the ocean is Cape Cod.  

Marshfield sits on that ocean, just above that curl. 

I lived on Acorn Street in a regular house bordered by forests on two sides.  Dad owned seven acres of woods in back.  Across a dirt 

driveway we had Ale‘s Woods, a forest of pine trees.  The pines dropped millions of needles, which gave the forest floor a nice, 

springy feel.  Those trees were great for climbing.  If I crawled out too far on a limb and fell, the soft needles cushioned my fall, so I 

never got hurt.   

The woods held magical things.  We found snakeskins, real Indian arrowheads, box turtles, beehives, snake spit on tall grass.  We dug 

up the buried trash from people who lived there many years ago.  We saw gravestones so old we could no longer read the names 

carved on them.  We found all kinds of mushrooms.  Some were edible, and others were poisonous toadstools.  Mom said to think of 

them as strangers – some are good, some are bad, and since you couldn‘t tell the difference it was best to leave them alone.  One 

morning in the woods I stepped into a fairy ring of mushrooms, a big circle ten feet across. 

There was a tiny stream in our backyard small enough so you could step from one bank to the other.  This stream flowed under the dirt 

driveway and formed a swamp at the edge of Ale‘s Woods.  I loved the dank smell of that swamp and all the things that lived there: 

mossy logs and goggle-eyed frogs, bloodsuckers and eels and foul-smelling skunk cabbage.  Half the swamp was underwater, and the 

other half contained thick, dense mud.  It was impossible to walk through that muck without getting stuck.  More than once I tried and 

left behind one of my sneakers, a lost sole sunk forever at the bottom of the swamp.  I got in trouble for that.  But today I‘m glad to 

know that something of mine was left behind in Marshfield.   

 

―Fits and Starts‖ by Matthew Zunoni Muller – Annotated Teacher Version  

The first couple years we were in America I refused to leave the house without my parents or at least my older brother. He‘d take me 

up the sidewalk to a neighbor‘s house, or we‘d walk to the sports fields at the public school, but that was it. I did have a friend, David, 

but he always had to come over to my house because I wouldn‘t go to his. I just couldn‘t, I would tell him, when he‘d ask. 



We‘d play under the shadows of the cherry trees in the backyard of my house, or inside in the shadowy low-ceilinged familiarity of 

the living room, where my mother could keep an eye on us. Mostly we‘d play with cars, arranging them in a long line and driving 

them slowly down the hallway toward the bedroom, moving each one forward an inch at a time. Autoschlange, I called it, and my 

friend understood what it meant, because his father was German too. 

One day his mother, Ramona, came to get him and I walked out to stand at the curb and watch as he got into her white Volvo. We 

always tried to talk as long as possible while our mothers said hello, so I got in and sat next to him on the leather seats. The car 

smelled like smoke, just like the Volvo my grandmother drove in Germany. 

―Does your mother have a little rack for her pipes on the dashboard?‖ I asked. 

―No, she smokes cigarettes.‖ 

His mother leaned her head in the door. ―If you‘d like to come for a ride in the car we could take you.‖ 

I looked at her and then David, who was smiling, and then out past her body at our house across the lawn. My mother had left the door 

open, and the familiar darkness was behind the closed screen. 

―No, I don‘t think so.‖ 

―We‘ll just go around the block once,‖ she said, ―and then we‘ll come right back here and you can go back into your house.‖ 

She was standing next to my mother now on the sidewalk, the wind lightly blowing her long dark hair. 

I looked at my mother who was smiling at me encouragingly. 

―Just around the block?‖ I asked. 

―Just around the block,‖ she said. 



―It‘ll be awesome,‖ David said. 

Feeling wild and brave I shouted ―Just around the block!‖ 

Everybody laughed and then Ramona hugged my mother and got into the car. ―Okay, here we go, nice and slowly.‖ We pulled away 

from the curb and I turned to watch my mother getting smaller as she stood watching in her apron. The neighbor‘s house slowly 

blocked our house, and then the next house and soon we were at the end of the street. Ramona put on the turn signal and we pulled 

onto Willamette, up past the graveyard. 

―You have to hold your breath by the graveyard,‖ David said. 

―Why?‖ 

―My sisters say you die.‖ 

I held my breath and together we looked at the graves passing. I was happy because I knew that I was doing something people like my 

brother did and also that soon we‘d come back down and around the block and I‘d be home again. His mother put on the turn signal 

and we had to wait for a car to pass before she turned. We were almost bursting. Once we got onto 49th we blew the air out and then 

we sucked and sucked to get the new air in. We both felt very proud. 

―I have to run and get some groceries,‖ Ramona said as we got close to the end of 49th. ―I can either do it now or I can bring 

you home first.‖ 

David smiled at me. 

―What should I do,‖ I whispered. 

―I think you should come with us.‖ 



I looked out the window at the houses passing. ―And you‘ll bring me home afterward?‖ I asked Ramona. 

―Of course,‖ she said, ―it‘s the first thing we‘ll do.‖ 

I agreed, and so we drove slowly toward the store and right past it. 

―That was it,‖ I screamed. ―That was it right there, you‘re going too far!‖ 

―Oh no, honey, I‘m going down to Sundance, the health food store. Do you still want to come or is that too far?‖ 

I didn‘t want to compromise the heroic feelings I had just earned so I sat there and thought for a minute. She was pulled over 

on the side of the road. 

―How long will it take?‖ 

―It won‘t take long, and you can pick out a treat for yourself.‖ 

I looked at David again and he smiled at me again, his blue eyes and sandy hair looking very friendly, and even though it made me 

uneasy I said yes, we could go. 

On the way there he showed me how to play the game ―sandwich,‖ which was where you threw yourself against the other person 

while the car was making a turn and pinned them against the door. For the next few blocks we were flying from one side of the car to 

the other until his mother told us we had to stop and wear our seatbelts. 

By the time we got to the store we were wild and ran in before her. I only glanced up for a second, looking at the sky and the 

surrounding houses, thinking that my parents‘ house was now very far away and if David and Ramona left me there it would be 

difficult to ever get back. But I decided not to think about that. I was going home after this anyway. 



We ran around the store looking for treats while Ramona walked slowly through the aisles, pushing her cart. In the end she pulled two 

long vines of licorice down for us at the cash register and we ran outside hitting each other with them. 

―Do you mind if we drop the groceries off at our house before I take you home?‖ she asked me, once we were all inside the 

car. I felt like that might be too much but I was holding my vine now and David had his and somehow I wanted to keep 

playing. 

―We‘ll just help her unload really quickly,‖ David said. ―And I‘ll ride back with you.‖ 

I nodded, but something inside my stomach became hard and nervous. 

He lived in a big red house that was on a hill. His mother parked in front of it and then got out and began taking the groceries from the 

trunk. David ran out and started helping her. I sat in the car looking at the house and holding on to my seatbelt. 

―Aren‘t you coming,‖ David asked, holding two bags on either side and standing in his open door. 

―I don‘t know.‖ He looked at me for a moment before he turned and walked up to his house, opened the door and went in. I 

was all alone. I grabbed at the door, pulled the latch and ran out to the back, grabbed two bags and ran into the house. David was 

handing his mother things from the bags and when he saw me his face lit up. We ran back out and got the rest and then we ran to his 

room so he could show me everything and after that we went to see his sisters who were in their room and were really nice, one with 

black hair and one with brown, and then we built an autoschlange that went all the way to the kitchen, which took two hours, where 

his mother made us peanut butter and honey on bread, which I had never had before and I told her I didn‘t care when she brought me 

home after that because everything was delicious! 

―Well, you just let me know,‖ she said, before she turned to call my mother to tell her what had happened. 

 

 



 ―Courage‖ by Mel Meyer  

In the apartment, there‘s too much fun to be had with my friend Amaria. Here we are, ages twelve and ten, running around the 

playground with plastic swords, fighting each other and the invisible enemies surrounding us. Amaria has skin the color of dark coffee 

and poofy hair pulled back into a stubby ponytail on her head. I have long tawny hair down to the middle of my back. We are both 

barefoot. I am Storm, and she is Blizzard. I control the weather, the sky, and the temperature around me. She has the ability to create 

powerful snowstorms, cause rain, sleet, and hail. We are playing ―Mystical Powers‖, a game we‘ve been playing since we had first 

met. Around this age, the other kids, even those a year younger than me, are trying to act like teenagers. I am embracing childhood. 

Our games last hours, ranging from the playground to the field to that long strip of grass behind my building. We climb trees, have 

fake battles, and create the most drama filled scenarios ever. Blizzard and Storm are now facing their toughest enemy; Hypno. She is 

controlling other enemies and making them fight us. We battle our transparent foes as teenagers and children alike sneer as they pass 

us. This is why we usually play behind my house. No one really goes there, and we can avoid gazes. After a long while, we‘re 

exhausted. We head over to the Learning Center, an apartment turned into a place where kids can do their homework or stay for 

creative activities. There‘s even a computer lab, where we play Oregon Trail, Ottomatic and this typing game with a little robot that 

gives you praise every time you finish a level. Now we sit at the main table in the Learning Center, laughing about something our 

friend Johnny said earlier. There are a few older teens sitting at the other side of the table, talking among themselves but unable to 

drown out Amaria‘s boisterous laugh.  

Lidia, the lady who pretty much runs the Learning Center, is in the computer lab, likely helping some kids with their homework. But 

her two children, Zara and Taric, are running amuck and causing more of a mess than Amaria and I ever could. Eventually Taric gets 

annoyed with his sister, and pushes her to the ground, where she starts to cry. We turn to look at him as he runs out to go play with the 

other boys his age. Lidia comes into the room asking what happened. And that‘s when one of the teenagers decides to point the finger 

at us. She turns to glare at us. Her name is Paris, and although she‘s practically the only other black kid at the Apartment, save for 

Amaria‘s little sisters, she hates us. She always has, even though we‘ve never done anything to her. Now she narrows her eyes, such a 

dark brown they appear black.  

―She pushed her down, Lidia.‖ She jeers, still casting an ugly sneer our way. I can feel Amaria tense up beside me, and I avert my 

gaze to Lidia. But before I get the chance to speak my friend stands up, knocking the chair down with a loud clank! 



―No we didn‘t! Taric got mad and pushed her over!‖ Amaria shouts beside me, and I mutter my friend‘s name to try and get her to 

calm down. The reason we became friends was that when she first moved in several years before, my mom had noticed her sitting 

alone at the playground and had asked me to go play with her. I soon understood why she didn‘t have any other friends and was an 

outcast like myself. She had anger problems, and even the slightest mocking would send her into a rage, kicking, screaming, and 

clawing. I had learned to calm her down, and several times had had to hold her down to prevent someone‘s ill harm. She‘d gotten 

better over the years, that was a given, but she especially hated being blamed for things she didn‘t do. She already had to deal with that 

from her little sister. 

Lidia is trying to comfort her sobbing child, who is still unable to rely the truth.   Paris gives her friends a triumphant glare. ―Don‘t lie 

Amaria.‖ She says simply, but this sends Amaria over the edge. She jumps out of the room, running out with tears streaking down her 

face. I close my eyes for a moment. I would usually rush out after her, but I‘m so sick and tired of Paris‘s crap. I stand up slowly, 

hands on the table, and look at Paris, who is laughing with her friends. 

―Paris, shut up.‖ I hear myself say quietly, but it‘s impossible to miss the hint of anger in my voice. 

Paris stops laughing and turns her ugly scowl towards me. ―What did you just say?‖ 

I repeat myself, louder this time. ―Shut up Paris.‖ Now I‘m staring right into her near-black eyes. She looks like she‘s about to have a 

stroke. I guess no one else has ever spoken like that to her before, because now she‘s practically hyperventilating. She breathes in 

slow, dramatic breaths, counting down from five on her fingers, mouthing the numbers. She‘s so angry with me, I can tell, and I‘m 

about to think she‘s going to reach over the table to claw my eyes out or something when I notice the other teens staring at me. 

There‘s respect in their eyes, and some of them glance at Paris like she‘s pathetic. She must catch this because she sits back down and 

starts collecting herself. I turn to leave, dignified and slowly, after my friend.  

I find Amaria on the playground, crying. I sit next to her and wrap my arm around her shoulder, and tell her how I had told Paris to 

shut up. This starts her laughing through the sniffles, and eventually she calms down enough for us to continue our game.  

Mystical Powers always cheers her up. 

 

  



 ―Knuckleheads‖ from Knucklehead by John Scieska  - Annotated Teacher Version This is such a short read that it is suggested you 

read the text thru once fully.  Then – go back and reread for a closer read. 

The first time I heard the name Knucklehead, it wasn’t being used as a particularly good name.  I think it was my dad, finding that 

his toast tasted like a melted green plastic army man, who first asked the question, ―What Knucklehead put an army man in the 

toaster?‖  

The answer was Jim.  He was trying to get one of his riflemen to aim a little higher.  But that didn‘t seem like the best answer.  So, 

Jim, me, Tom, Gregg, Brian, and Jeff all said, ―I don‘t know.‖ 

Stop - What does the author mean when he says ―it wasn‘t being used as a particularly good name‖.   

What do you know about the kind of relationship the brothers had? How do you know?  What ideas do you have about the author‘s 

father? What technique does the author use to really illustrate this to the reader? (He lists his brother‘s names, which shows a sense of 

solidarity) 

Over the years, there were a lot more questions.   

―What Knucklehead left his bike out in the rain?‖ 

We didn‘t know. 

―Who was the Knucklehead throwing this tennis ball against the aluminum siding?‖ 

We didn‘t know. 

―Which of you Knuckleheads drank the last of the milk and put the empty carton back in the refrigerator?‖ 

We didn‘t know. 

―What kind of Knucklehead would put a window fan on the floor and then stick his toe in it?‖ 

 



Okay, that was Tom.  And there was no denying it, because he was the one with the bandage on his toe.   

Why do you suppose the author repeats the line ―we didn‘t know.‖  What does this tell the reader?  What does it tell the reader about 

the relationship the author had with his brothers – and with their father? 

Eventually the name Knucklehead became just the most common name, and the best one for referring to the whole group.  As in: 

―Come on, you Knuckleheads, get in the car.‖ 

―Stand still and look at the camera, Knuckleheads.  Fingers out of noses.‖ 

―Get out of the water now, you Knuckleheads!‖ was just so much easier, and much quicker than saying, ―Jim, Jon, Tom, George, 

Brian, Jeff, get out of the lake now because it is raining and lightning bolts are crashing in the trees all around you.‖ 

And the name has mellowed into something even kind of soft and cuddly, or at least as soft and cuddly as six brothers can get.  Now 

it‘s something like: 

―It‘s been great seeing all of you Knuckleheads.‖ 

―It sure is quiet without all of you Knuckleheads running around.‖ 

―And which of you Knuckleheads took a bite out of the middle of the turkey last night, and then filled the hole with stuffing?‖ 

We still don‘t know. 

 

 

\ 

 

 



―Eleven‖ by Sandra Cisneros – Annotated Teacher Version 

What they don‘t understand about birthdays and what they never tell you is that when you‘re eleven, you‘re also ten, and nine, and 

eight, and seven, and six, and five, and four, and three and two and one. And when you wake up on your eleventh birthday you expect 

to feel eleven, but you don‘t. You open your eyes and everything‘s just like yesterday, only it‘s today. And you don‘t feel eleven at all. 

You feel like you‘re still ten. And you are—underneath the year that makes you eleven.  

Like some days you might say something stupid, and that‘s the part of you that‘s still ten. Or maybe some days you might need to sit 

on your mama‘s lap because you‘re scared, and that‘s the part of you that‘s five. And maybe one day when you‘re all grown up maybe 

you will need to cry like you‘re three, and that‘s okay. That‘s what I tell Mama when she‘s sad and needs to cry. Maybe she‘s feeling 

three.  

Because the way you grow old is kind of like an onion or like the rings inside a tree trunk or like my little wooden dolls that fit one 

inside the other, each year inside the next one. That‘s how being eleven years old is.   

You don‘t feel eleven. Not right away. It takes a few days; weeks even, sometimes even months before you say Eleven when they ask 

you. And you don‘t feel smart eleven, not until you‘re almost twelve. That‘s the way it is.  

Only today I wish I didn‘t have only eleven years rattling inside me like pennies in a tin Band-Aid box. Today I wish I was one 

hundred and two instead of eleven because if I was one hundred and two I‘d have known what to say when Mrs. Price put the red 

sweater on my desk. I would‘ve known how to tell her it wasn‘t mine instead of just sitting there with that look on my face and 

nothing coming out of my mouth. The author stated, “Only today I wish I didn’t have only eleven years rattling inside me like pennies 

in a tin can.” What does this figurative language mean and how does it affect the tone of the text? 

―Whose is this?‖ Mrs. Price says, and she holds the red sweater up in the air for all the class to see. ―Whose? It‘s been sitting in the 

coatroom for a month.‖  

―Not mine,‖ says everybody. ―Not me.‖  



―It has to belong to somebody,‖ Mrs. Price keeps saying, but nobody can remember. It‘s an ugly sweater with red plastic buttons and a 

collar and sleeves all stretched out like you could use it for a jump rope. It‘s maybe a thousand years old and even if it belonged to me 

I wouldn‘t say so.  

Maybe because I‘m skinny, maybe because she doesn‘t like me, that stupid Sylvia Sald var says, ―I think it belongs to Rachel.‖ An 

ugly sweater like that, all raggedy and old, but Mrs. Price believes her. Mrs. Price takes the sweater and puts it right on my desk, but 

when I open my mouth nothing comes out. Stop: What do we learn about Rachel by the way she describes how Sylvia must think of 

her?  Hoe does Rachel view herself?  How do you know? 

―That‘s not, I don‘t, you‘re not...Not mine,‖ I finally say in a little voice that was maybe me when I was four.  

―Of course it‘s yours,‖ Mrs. Price says. ―I remember you wearing it once.‖ Because she‘s older and the teacher, she‘s right and I‘m 

not.  

Not mine not mine, not mine, but Mrs. Price is already turning to page thirty-two, and math problem number four. I don‘t know why 

but all of a sudden I‘m feeling sick inside, like the part of me that‘s three wants to come out of my eyes, only I squeeze them shut tight 

and bite down on my teeth real hard and try to remember that today I am eleven, eleven. Mama is making a cake for me tonight, and 

when Papa comes home everybody will sing Happy birthday, happy birthday to you.    Stop: How does Rachel respond to the 

situation?  How does her response tell us about her character? 

But when the sick feeling goes away and I open my eyes, the red sweater is still sitting there like a big red mountain. I move the red 

sweater to the corner of my desk with my ruler. I move my pencil and books and eraser as far from it as possible. I even move my 

chair a little to the right. Not mine, not mine, not mine.  

In my head I‘m thinking how long till lunchtime, how long till I can take the red sweater and throw it over the schoolyard fence, or 

leave it hanging on a parking meter, or bunch it up into a little ball and toss it across the alley. Except when math period ends Mrs. 

Price says loud and in front of everybody, ―Now, Rachel, that‘s enough,‖ because she sees that I‘ve shoved the red sweater to the 

tippy-tip corner of my desk and it‘s hanging all over the edge like a waterfall, but I don‘t care.  

―Rachel,‖ Mrs. Price says. She says it like she‘s getting mad. ―You put that sweater on right now and no more nonsense.‖  

―But it‘s not—―  



―Now!‖ Mrs. Price says.  

This is when I wish I wasn‘t eleven, because all the years inside of me—ten, nine, eight, seven, six, five, four, three, two, and one—

are pushing at the back of my eyes when I put one arm through one sleeve of the sweater that smells like cottage cheese, and then the 

other arm through the other and stand there with my arms apart like if the sweater hurts me and it does, all itchy and full of germs that 

aren‘t even mine. Stop/ Reread/ Discuss: How does Rachel feel about the sweater? How does she respond when told to put on the 

sweater?  How do her feelings for the sweater and the way she responds to the situation reveal her character? Use text evidence. 

That‘s when everything I‘ve been holding in since this morning, since when Mrs. Price put the sweater on my desk, finally lets go, and 

all of a sudden I‘m crying in front of everybody. I wish I was invisible but I‘m not. I‘m eleven and it‘s my birth- day today and I‘m 

crying like I‘m three in front of everybody. I put my head down on the desk and bury my face in my stupid clown-sweater arms. My 

face all hot and spit coming out of my mouth because I can‘t stop the little animal noises from coming out of me, until there aren‘t any 

more tears left in my eyes, and it‘s just my body shaking like when you have the hiccups, and my whole head hurts like when you 

drink milk too fast.  

But the worst part is right before the bell rings for lunch. That stupid Phyllis Lopez, who is even dumber than Sylvia Sald var, says she 

remembers the red sweater is hers! I take it off right away and give to her, only Mrs. Price pretends like everything‘s okay.  

Today I‘m eleven. There‘s a cake Mama‘s making for tonight, and when Papa comes home from work we‘ll eat it. There‘ll be candles 

and presents and everybody will sing Happy birthday, happy birthday to you, Rachel, only it‘s too late. What image comes to mind 

when you think of Mama?  How does that contrast to the image of Mrs. Price? How does Sandra Cisneros paint that image? Use text 

evidence. 

I‘m eleven today. I‘m eleven, ten, nine, eight, seven, six, five, four, three, two, and one, but I wish I was one hundred and two. I wish I 

was anything but eleven, because I want today to be far away already, far away like a runaway balloon, like a tiny o in the sky, so 

tiny-tiny you have to close your eyes to see it.  

 

How has Rachel grown older today? 

 

 



Big Themes of Memoir 

Sacrifice 

 

Alienation – The effects of, the loneliness of, to cure it. 

 

Pride 

 

Ambition – getting what you want, stunted by, thwarted. 

 

Betrayal – the pain of, in love and friendship. 

 

Coming of age  – loss of innocence. 

 

Courage – courage to deal with conflict, lack of, developing, 

conquering with. 

Deception  – how to deceive, results of 

Escape – from life, routine, family pressures. 

 

Discovery – what does it take to discover new places, inner 

meaning, and strength, even treasure. 

 

Survival – human versus nature 

 

Freedom – loss of, gaining, handling, fight for. 

 

Fear – driven by, dealing with, conquering. 

 

Jealousy – trouble caused by, denial of, driven by. 

 

 

Good versus evil – survival of one despite the other, triumph of 

one over the other. 

 

Isolation – physical and emotional. 

 

Justice – the fight for, injustice, truth versus justice. 

Loneliness  

 

 

 

Loss – of life, innocence, love, friends, family. 

 

Love – love fades, is blind, can overcome all obstacles, binds us 

together 

Power – the search for, the loss of, what we are willing to 

exchange for. 

Prejudice – racism, bigotry, snobbery, dealing with. 

 

Security – the loss of, the finding of the need for, how we act 

when security is shattered 

 

Nature – beauty, loss of, escape  



One Step at a Time 

by Anant Vinjamoori age: 19 Scholastic.com 

A few months into kindergarten, I was placed in a speech therapy class at my elementary school. I was told that I had a speech 

impediment, namely a stuttering problem, which interfered with my ability to communicate with clarity. Every week, the speech 

therapist, Ms. Polly, would pull me out of class for our hour-long sessions.    Past the familiar library, past my beloved computer lab; 

I was taken to a cozy room, neatly tucked away in one of the forgotten corners of the elementary school. The walls, laden with 

inspirational posters and depictions of far away places, lulled me into soothing daydreams of a hopeful future. 

Ms. Polly was a kindhearted individual who genuinely cared for my progress. Unfortunately, I didn‘t take to her lessons with nearly 

the same enthusiasm as I did to the decorations on the wall. I felt embarrassed to be attending these sessions, singled out as the kid 

with ―the problem.‖ To cope with the embarrassment, I convinced myself that I was never ―really trying‖ even as I floundered through 

speech in daily life. 

When my teacher used to ask questions of the class, I would mull long and hard over the perfect reply, anticipating any and all 

potential counter questions. The teacher would be impressed, and my classmates would be in awe. With a confident smirk, I would put 

my hand up, only to be reduced to the class laughingstock as I stuttered and stumbled before I could even start my elaborately planned 

response. I was the architect of the most magnificent ladders, but I could not climb past the first rung. 



Despite my difficulties, my dreams persisted. There was no stuttering, no hesitation, when I was delivering the State of the Union 

Address or when I was giving my post-Superbowl interview. 

As high school approached, I saw the opportunity to join the speech and debate team as the first step toward making my dreams come 

to fruition. My first few rounds, however, were very trying experiences. As I perused the judges‘ comments on my ballots, the words 

of one judge — whose name I cannot remember — caught my attention. ―It looks as if you have a lot of meaningful things to say. 

Take things more slowly — one step at a time.‖ Sure, it may seem simple, obvious even. But for me it made all the difference. For the 

first time in a long while, someone had seen me not as the hopeless kid with the speech problem, but instead as a capable kid with a 

special problem, a problem that I realized I could fix. 

Now when I spoke, I didn‘t think about what I was going to say five minutes later, the applause I was going to receive at the end, or 

the presidential address I was going to deliver in 40 years. My vast ocean of thoughts was channeled into a steadily flowing stream of 

consciousness. I would focus only on what I was to say at that moment and nothing more. 

Of course, my mental adjustments were not met with immediate results. But as I continued to commit myself to this new perspective, I 

grew to love the communication arts and developed a special appreciation for the spoken word. 

I haven‘t discovered the cure for speech impediments, nor have I formulated some magical mindset for success. At heart, I am still a 

developing teenager, endlessly distracted by my own demons of ambition. What I have discovered, though, is a personal affirmation, 



my own meaningful reminder of one of life‘s simple, yet Zen-filled truisms. Whether I‘m making a speech, beginning a clarinet 

concerto, starting a research presentation, or even writing an essay, I can be sure of one thing: 

It‘s hard to climb a ladder if you‘re only looking up. 

 

 

 

  



Hot Combs, Watermelon, and Hello Kitty Backpacks 

By A'Rynn D age: 16 Scholastic.com 

―Momma, she bit me again,‖ I yelled rubbing the pain out of my arm.  

―Sashay, get yo‘ behind in here, now!‖ When she talked her voice clashed with the silence like lightening, and her body 

rumbled and shook.  She was a big woman, dark and creamy skinned.  Momma‘s words could squeeze the smallest tear from 

your eyes.   

―Mommy, I didn‘t bite her! Tara was listening on the phone first,‖ Sashay whined. 

―Only because you cut the hair off of my Barbie!‖ 

―That was cuz -- ‖ 

―Girls! Lord, please deliver me from this evil!‖ Momma did that a lot: dropped to her knees, looked at the ceiling, and 

prayed.  Sometimes Sashay and I got down and did it too. 

That was the year of hot combs, watermelon, and Hello Kitty backpacks. 

The three of us lived in a small three-bedroom house where there were really no hallways. When you walked out of one room, you 

were already in another.  One of the rooms was occupied by Momma‘s sewing machine and brought to life by the many fabrics that 



lined the walls.   All colors and prints; all awaiting to be designed and structured into a dress for me, or a summer hat for Sashay, or a 

table cloth for Christmas dinner. Momma didn‘t believe in buying things at the store when she could make them herself with her own 

―God-given hands‖, as she called them.  We even had cabbage and tomatoes planted out back and chickens squawking in the coop 

beside the house. Oh, but our favorite was the watermelon patch about a half mile from our house. It wasn‘t exactly ours, but the 

whole neighborhood owned it and took care of it.  So when the melons were ready, usually when it was hot outdoors, all us kids would 

go pick a melon and sit out on the side of the road having contests on who could eat theirs the fastest. Faces saturated, hands sticky, 

and tummies juiced with melon, we‘d return home to disgusted mothers who had to hose us down before we could walk inside. 

Our days were structured with school during the day, and then we played around in the neighborhood until it got dark. We pretty much 

knew not to do anything we weren‘t supposed to, because somehow Momma would know about it before we even got home. She‘d be 

waiting for us on the porch with her hand propped up on top her hip and her foot tapping the nails out of the porch frame.   

After our week of school, there was no doubt that we‘d all three be cleaning the house on Saturday and waking up for church early 

Sunday morning. Momma woke up way before Sashay and I, cooked breakfast and had our dresses hanging up on our door. By the 

time we sat down to eat, she was dressed herself. We went to Fruit of the Vine Baptist Church where either you were really old or 

really young. Momma was the only woman her age. Most of the women were old and brought their grandchildren with them and stuck 

them in the back corner where all the kids were supposed to sit. We didn‘t; we sat by Momma where she could keep an eye on us. 

Momma said that we‘d ―never learn anything about the good Lord sitting back there. That‘s why them kids is bad as they is,‖ she‘d 



pull us close and whisper in our ears. When we were younger we never questioned why we did things so much differently from the 

other kids; why momma wouldn‘t allow us to grow as children first, make childish choices and it be okay. But we came to the 

conclusion that it wasn‘t her fault. Momma just didn‘t understand what it meant to grow up. Momma unfortunately was never our age; 

she was born old and will only get older! 

We sat right up close, right in the first pew, farthest away from the only ceiling fan that was in the church and that failed to circulate 

any air, where, I swear, we could feel the preacher‘s sweat flinging from his face and meeting me and Sashay on ours, where if you 

fell asleep, the preacher would come right up to you and holler ―amen‖ right in your face and the whole church would laugh and say 

―hallelujah‖ as you jumped. Every Sunday somebody was bound to catch the Holy Ghost. The preacher would get to shouting and 

jumping on the pulpit and ask, ―Do I have a witness?‖ and the congregation would answer with a ―well‖ and ―yeah.‖  Hands, by that 

time, were waving and voices, some yelling out loud and some moaning to themselves. Then someone, somewhere, some lady would 

pop out of her seat, scream, and she was off, dancing around the church, and blaring to God words that only she knew the meaning of. 

Everyone else in the church paid no attention to her; everyone but me and Sashay and probably the other kids. We always watched her 

and would giggle as if we‘d never seen anyone act that way. It was just a matter of time until Momma caught us and sent us the look 

and we knew we were in for it when we got home.  Pretty soon, the dancing lady had everybody worked up, and the whole church was 

clapping and jumping while the pianist‘s fingers ran across the keys and somebody else banged their palm on a tambourine to the beat. 

When it was hot outside, it seemed twice as hot in the church. My freshly pressed dress was wrinkled and glued to my skin from all 

the moisture. My hair that was hot combed and tied up with a bow that matched my dress, was curling at the roots and had pieces of 



hair springing out all over the place by the time we were standing up for the benediction. 

About once a month, or whenever Momma was tired of fighting with our hair, Sashay or I would be propped up on our knees on a 

kitchen chair with a hot comb laying down every strand of our hair with its intolerable heat. Momma would toast the cast-iron comb 

by putting it on the stove and would test it by licking a finger, quickly touch the tip of it, and the comb would hiss back at her telling 

her it was time. After placing a towel on the back of my neck, Momma would run the iron comb trough my hair in small portions at a 

time, making the process even longer than it really had to be. I‘d flinch with every movement of her hand. Sometimes when she hadn‘t 

even picked up the comb, my back would already be curled up tight, eyes clinched shut, jerking away from her, anticipating the next 

stroke of heat that would slip through my hair. Soon after, tension and fear were replaced with relief as Momma freely combed 

through my hair with an ordinary comb. No longer did Momma have to rake through it; no longer was styling my hair a struggle of 

two forces: Momma‘s hand and the underlying naps residing in my hair. I opted to stay inside rather than playing outdoors after 

having my hair hot combed, in an effort to preserve my recently straightened hair. 

There were only three reasons why a girl my age wasn‘t found outside in the evenings: sick, in trouble, or just got her hair straight and 

didn‘t want to reverse its results so soon. You knew better than to come home with your hair returned to its recent condition of thick 

wavy roots within the same week of its transformation to silky, manageable locks. This hot combing process continued until you were 

about 14, where you began going into the beauty shop for relaxers. By that time you were a woman doing womanly things to your hair 

like parting it and wearing it down rather than up in five separate plats springing out from your head like branches from a tree with 



barrettes that matched each dress.  I was ready to make that transition from girl to woman and strut out of a beauty shop one day with 

hair lustrously straight, able to swing it from side to side after hearing the town‘s gossip conversed between me and the other women 

with their womanly heads in the shampoo bowls and under dryers in the shop. Until then I had to endure the wrath of the hot comb 

and wait for my time to come. 

Sometimes, during the summer, we had church outside under a tent with chairs spread underneath it. The heat inside the church would 

be so unbearable that the direct beating of the sun outdoors somehow felt better. The summer meant that we were free temporarily and 

out on bond until we had to return back to school and to prearranged days. Momma made a new pitcher of fresh lemonade every 

morning, the house was cleaned, clothes washed, and breakfast prepared by the time Sashay and I were awake. To this day, I still 

wonder how she did it. Momma‘s day was well on its way when the rest of the world was just rolling out of bed.  The shaking of the 

screen door usually awakened the house; no one ever knocked but just rattled our old wire screen until someone rushed to answer it. It 

was either some old woman from the church or a middle-aged man coming by to sit and have coffee with Momma.  

As a child, you never actually take in life‘s beauty, but I always knew that Momma had something that I didn‘t see in other women; a 

glow about her, making her set apart. I‘ve come to realize that Momma was a beautiful woman from the smile on her face, on down to 

the way she stuck her chest out and arched her back when she walked, and to the way you couldn‘t help but listen when she talked. 

The words she spoke were always as beautiful as the mouth they flowed from. We called the love-struck men that visited Momma her 

boyfriends, but she refused to agree that they were, even though the hint of pink emerging from underneath her cheeks wished 



differently.  

Momma and her guest sat on the porch while Sashay and I played in the sprinklers and with the water hose in the front yard.  Momma 

always said not to listen in on ―grown folk‘s conversations‖, but when she‘d be talking and sitting on the porch, I‘d watch her and 

observe everything she did, the way her mouth rounded out her words, and the way her eyes never left yours when you talked to 

her.  Sometimes when me and Sashay played, I‘d pretend to be Momma and I‘d try to walk slow but still cover a lot of ground like she 

did, and make my hands cut through the air as I talked. Momma was who I would one day become if I continued to stay under her 

wing. If I kept practicing her moves, if I kept sitting by her in church, and understanding why she gave us the look when we did 

wrong, I‘d allow her to mold me and make me the woman my momma was. It was all a part of her master plan. She knew one day I 

would understand what she was doing. She knew that in time I‘d realize that my momma was instilling morals and the idea that I don‘t 

have to accept the minimum that life hands to us, but to go far and beyond the average and create my own standards and live above 

them everyday. 

It was then, the year of hot combs, watermelon, and Hello Kitty backpacks, that I lost my mother and the same year that I found out 

exactly who she was and who I longed to be when my time comes. 

 

 

 



The Full Scale for RI 6.4- Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, 

and technical meanings. 

Score 4.0 The student: 

 Identifies tone or mood of given memoir.   

 Identify 4 or 5 different words or phrases as evidence to 

support their claim (of tone or mood). 

 Compares and contrasts mood/tone of two memoirs. 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 4.0 CONTENT. 

 

Score 3.5 In addition to score 3.0 performance, partial success at score 4.0 

content. 

 

Score 3.0 The student: 

 Identifies the central of given memoir.   

 Identify two or three different words or phrases as 

evidence to support their claim (of tone or mood). 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 3.0 CONTENT. 

 

Score 2.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

 

Score 2.0 With help, the student: 

 Identifies tone or mood of given memoir.   

 Identify one or two different words or phrases as evidence 

to support their claim (of tone or mood). 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 2.0 CONTENT. 



 

Score 1.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

Score 1.0 WITH HELP, PARTIAL SUCCESS AT SCORE 2.0 CONTENT 

AND SCORE 3.0 CONTENT. 

 

Score .5 With help partial success at score 2.0 content, but not at score 3.0 

content. 

Score 0 Even with help, no success. 

 

The Full Scale for RI 6.2 - Determine a central idea of a text and how it is conveyed through particular details; provide a summary of 

the text distinct from personal opinions or judgments.  

Score 4.0 The student: 

 Identify a central idea of a given memoir. 

 Show how the idea relates to several themes of the text. 

 Explain how the theme of the memoir unfolds.  Here is 

how the narrator  

 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 4.0 CONTENT. 

 

Score 3.5 In addition to score 3.0 performance, partial success at score 4.0 

content. 

 

Score 3.0 The student: 

 Identify a central idea of a given memoir. 

 Show how the idea unfolds throughout the given memoir. 

 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 



SCORE 3.0 CONTENT. 

 

Score 2.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

 

Score 2.0 With help, the student: 

 Identify a central idea of a given memoir. 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 2.0 CONTENT. 

 

Score 1.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

Score 1.0 WITH HELP, PARTIAL SUCCESS AT SCORE 2.0 CONTENT 

AND SCORE 3.0 CONTENT. 

 

Score .5 With help partial success at score 2.0 content, but not at score 3.0 

content. 

Score 0 Even with help, no success. 

 

The Full Scale for RI 6.2 - Determine a central idea of a text and how it is conveyed through particular details; provide a summary of 

the text distinct from personal opinions or judgments.  

Score 4.0 The student: 

 Summarize a given memoir including central idea, 

supporting details and connect to theme/s of the text. 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 4.0 CONTENT. 

 

Score 3.5 In addition to score 3.0 performance, partial success at score 4.0 

content. 



 

Score 3.0 The student: 

 Summarize a given piece using central idea and 

supporting details. 

 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 3.0 CONTENT. 

 

Score 2.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

 

Score 2.0 With help, the student: 

 Summarize a given memoir. Being able to answer: who, 

what, where, when, why, and how? 

 

NO MAJOR ERRORS OR OMMISIONS REGARDING THE 

SCORE 2.0 CONTENT. 

 

Score 1.5 In addition to score 2.0 performance, partial success at score 3.0 

content. 

Score 1.0 WITH HELP, PARTIAL SUCCESS AT SCORE 2.0 CONTENT 

AND SCORE 3.0 CONTENT. 

 

Score .5 With help partial success at score 2.0 content, but not at score 3.0 

content. 

Score 0 Even with help, no success. 

 

 

 



Unit 6 Memoir Assessment 

 

Directions:  Chose the best answer for each question. 

1. What is a memoir? 

a. A story about animals. 

b. A compare and contrast essay. 

c. A personal narrative with a lesson attached. 

d. A series of short poems about one‘s childhood. 

  

2. What is the meaning of the word ritual used in paragraph 14 on page 60?  

a. A holiday 

b. Procedure or routine 

c. Religious ceremony 

d. The weekend 

 

3.  The ―chhh‖ sound heard throughout the story.  What does this sound stand for? 

a. Garbage truck 

b. Ocean 

c. Car 

d. Locomotive 

 

4.  ―…a sudden explosive snort as if a night beast rising in the distance…‖, is an example of, 

a. Simile 

b. Metaphor 

c. Alliteration 

d. Hyperbole 

 



5.  ―Though night at various times conspired with a locomotive or a garbage can or a pup tent to frighten me, at other times night 

did not scare me at all.‖ 

This sentence shows the narrators feelings towards the night are: 

a. Lonesome and boring 

b. Comforting and scary 

c. Loving and happy 

d. Frightening and humorous 

 

 

6.  This story is told from the perspective of: 

a. A boy 

b. The mother 

c. An adult  

d. A train conductor 

 

 

 

7. Short Answer:  In ―Night‖, the narrator Jerry talks about how some parts of the night scare him, while other parts are very 

comforting to him.  Describe one thing that scared him and one thing that comforted him. 

 

Essay Response 

Write about something that scared you when you were younger.  Describe to the reader how it made you feel. 

 

 


